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ABSTRACT

This research determined the domain of intercultural communication competence
of teachers that best influenced the engagement of Indigenous Peoples learners.
It utilized quantitative non-experimental descriptive correlational research design.
The respondents were 289 Grade 6 level IP learners from four public elementary
schools in Davao Occidental chosen through universal sampling technique. The
research instrument for intercultural communication competence of teachers
chosen through (sampling type) was adapted from the Intercultural
Communication Competence Measuring Scale. The research instrument for
engagement of IP learners was adapted from the Student Engagement in
Schools Questionnaire (SESQ). Statistical analysis revealed that the level of
intercultural communication competence was very high, and engagement of IP
learners was also very high. Results revealed a significant moderate positive
correlation between intercultural communication competence and engagement of
IP learners. Intercultural adroitness of teachers was the domain which best

influenced the engagement of IP learners.

Keywords: /P education, intercultural communication competence, engagement
of IP learners, descriptive — correlation, Philippines
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Chapter 1

INTRODUCTION

Rationale

Engagement in school of Indigenous Peoples or IP learners in the
Philippines has been found to be dismally low (Cornelio & de Castro, 2016). It is
estimated that in the Philippines there are 5.1 million IPs under the age of 18
years (IIMA & VIDES International, 2011). Notwithstanding, as it were, about 1.2
million IP youngsters have taken a crack at elementary and secondary schools
(Calunsod, 2013). Unfortunately, those IP learners who are in school are not fully
engaged in learning, as only around 50 percent of those enrolled in elementary
schools are able to finish this level of education. Also, of those enrolled in
secondary schools, only 19 percent are able to acquire a secondary level
diploma (National Education for All Committee, 2015).

Engagement in school of IP learners is crucial to their success in school.
IP learners who are meaningfully engaged in school are able to fruitfully gain the
benefits of education. Additionally, engagement in school of IP learners,
especially in the elementary level, will enable them to finish their education and
pave the way for higher levels of education (DepED, 2016). Successful IP
education will empower IPs in meaningfully interacting with the mainstream
Philippine society (Victor & Yano, 2016).

However, the use of a language not the IP learners’ own as auxiliary

medium of instruction may have implications in terms of the sense of inclusion in
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the school system, the degree of respect of the educators to their cultural
identity, and most importantly, the engagement of the IP learners in their
educational activities (United Nations Children's Fund, 2017). In Mindanao, very
few teachers in the public school system are linguistically competent in the
language of their IP learners. Specifically in the province of Davao Occidental,
teachers of IP learners are mostly Cebuano speakers (Department of Education,
2017). Hence, the auxiliary medium of instruction is the lingua franca of
Cebuano. Teachers must be sensitive to the needs of the IP learners, and hence
must possess intercultural communication competence to effectively teach their
students and motivate the IP learners to become more actively engaged in the
learning process (DepED, 2017).

While it has been recognized by the DepED that successful IP education
must be founded upon culturally sensitive and culturally relevant curricula
(DepED, 2011), there has been no studSy that has delved into the impact of
intercultural communication competence of teachers on the engagement in
school of IP learners. Intercultural communication competence of teachers is
essential in the successful delivery of culturally sensitive education for all and in
increasing the engagement of learners of various cultural backgrounds. The
achievement of quality education for diverse ethnicity of students necessitates
the communicative competence of educators. Intercultural correspondence skill is
the capacity to impart successfully and fittingly in different social settings (Banks
& McGee Banks, 2015). The lack of empirical study on this presents a huge

research gap in the academe. Therefore, it is urgent that the intercultural
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communication competence of teachers be delved into, in order to ensure that IP

learners are fully engaged in the learning process.

Research Objective

The purpose of this study was to determine which domain of intercultural

communication competence of teachers best influences the engagement of IP

learners. Specifically, this study has the following objectives:

1

To characterize the level of intercultural communication
competence of teachers in terms of:

1.1 intercultural sensitivity;

1.2 intercultural awareness; and

1.3  intercultural adroitness.

To measure the level of student engagement of IP learners in terms
of:

2.1 affective engagement;

2.2 behavioral engagement; and

2.3 cognitive engagement.

To determine whether a significant relationship exists between
intercultural communication competence of teachers and student
engagement of IP learners.

To ascertain which domain of intercultural communication
competence of teachers best influences the student engagement of

IP learners.
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Hypothesis

The following null hypotheses were tested at 0.05 level of significance:

1. There is no significant relationship between intercultural
communication competence of teachers and student engagement
of IP learners.

2. There is no domain of intercultural teaching of teachers that best
influences student engagement of IP learners.

Review of Related Literature

This section presents discussions related to the intercultural
communication competence and student engagement of IP learners. Intercultural
communication competence has the following indicators, namely: intercultural
sensitivity, intercultural awareness, and intercultural adroitness (Shafiran,
2015).0n the other hand,student engagement has the following indicators:
affective engagement, behavioral engagement, and cognitive engagement (Hart,

Stewart, & Jimerson, 2011).

Intercultural Communication Competence
Intercultural communication competence cannot be discussed without first
exploring the concept of intercultural competence. The review of Moeller and
Nugent (2014) on the literature on intercultural communication competence
commenced with a quest for a definitive definition of intercultural competence.
This was done because the foundation of intercultural communication
competence is intercultural competence. Their conclusion was that there existed

no consensus on a clear-cut meaning of intercultural competence.
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A multidimensional model of intercultural competence was developed by
Byram (2015). This model considers the knowledge, values, and skills required to
be successful in intercultural interactions. Another model of intercultural
competence, a process model, was advanced by Deardorff (2011). It depicts the
learner of intercultural competence as working continually on internal outcomes,
knowledge, and attitudes as well as external outcomes.

Although there is a lack of agreement regarding the accurate description
of intercultural competence, there is a commonality in the myriad of discussions
on intercultural competence. Intercultural competence comprises the
development of individuals who are capable and proficient in engaging and
collaborating in a highly pluralistic and global society. This capability arises from
a realization of the appropriate means and methods of interacting ad
communicating with people from various cultures (Shields, 2019).

While intercultural competence does provide the essential foundation for
the development of intercultural communication competence, the two concepts
should not be equated. Individuals with intercultural communication competence
have the capability of managing intercultural interactions with more flexibility and
complexity. This is a consequence of intensive self-study, a comparison and
contrast of one’s own culture and that of the speakers of the target language, and
a degree of proficiency in the target foreign language (Wilberschied, 2015).

Culture and language are complex notions which scholars have defined in
different ways (Shafiran, 2015). Culture is remarkable since it is always showing

signs of change, and thus, individuals learn culture for the duration of their lives.
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Culture is seen as unique, multi-layered, and an evolving idea. Spencer-Oatey
and Franklin (2008) recognize these highlights of culture, clarifying that culture is
a fluffy arrangement of essential presumptions and qualities,directions to life,
feelings, strategies,and conduct demonstrates that are shared by individuals, and
the impact each person’s conduct and his/her interpretation of the 'connoting' of
other individuals.

The meaning of culture above implies that in the study hall, understudies
may see the conduct of other individuals through their very own social context.
This suggests culture impacts the manner in which they make meaning and
translate things (Magyar & Robinson-Pant, 2011).

Culture apparently is dynamic, multifaceted and dialogic; constantly being
made and challenged through the activities of people in their everyday lives
(Kohler, 2015). This is by all accounts most intently connected with intercultural
communication competence since it enables students to arrange meaning, and
have the option to move between societies (Kohler, 2015). Also, Patel, Li, and
Sooknanan (2011) remarked that individuals from various societies and social
orders build and see reality in view of contrasts in their childhood, instruction, and
political and social settings. This proposes issues in intercultural correspondence
are almost certain to happen in view of these distinctions. Ntuli (2012) contends
that we ought to endeavor to all the more likely comprehend, endure and regard
each other's societies and contrasts.

Another perspective on culture will be the culture which is situated in the

day by day lived encounters of people as they take an interest in procedures of
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making, conveying and understanding their social framework (Kohler, 2015).
Intercultural communication competence includes three viewpoints: cognitive,
affective, and behavioral abilities; the cognitive ability is represented by
intercultural awareness, the affective ability by intercultural sensitivity, and the
behavioral ability by intercultural effectiveness or adroitness (Chen, 2009).

Intercultural sensitivity can be characterized as a person's capacity to
build up a constructive feeling towards comprehension and acknowledging social
contrasts that advances proper and successful conduct in intercultural
correspondence (Chen, 2010). The definition accentuates the dynamic idea of
intercultural affectability and alludes to the person's eagerness to learn,
acknowledge, and even accept the cultural differences cultural differences during
intercultural interaction (Dai & Chen, 2014).

Intercultural sensitivity is a formative procedure, in which people can
change themselves from the ethnocentric stage to ethnorelative stage (Bennett,
2013). There are two stages associated with this transformational procedure. The
first is the refusal stage wherein the people prevent the presence from securing
cultural contrasts. This is followed by the defense stage, wherein the people
endeavor to shield their very own reality sees by confronting the apparent risk.
Consequently, in the minimization arrange, the people secure their guiding
principle by concealing differences under the front of intercultural similarities.
Then, in the acknowledgment arrange, the people start to perceive and
acknowledge intercultural contrasts in both cognitive and behavioural levels.

Following this, the adjustment stage is when the people create delicate and
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empathic aptitudes to adjust to intercultural differences and move into the
bicultural or multicultural level. Finally, is the incorporation organize; here the
people can appreciate intercultural differences.

In this way, intercultural-touchy people can extend and get constructive
passionate reactions previously, during, and after collaborations, which thusly
prompt a higher level of fulfilment and enables individuals to accomplish a
sufficient social direction that empowers them to comprehend their very own and
their partners' emotions and practices (Hernandez & Kose, 2011).

Intercultural awareness has the general definition as the eagerness and
capacity to understand the requirement for social changes inside a global setting
just as to comprehend the expanding availability between various cultural groups
(Zhang & McCornac, 2013). Preferably, this expanding availability will be viewed
as an uneven procedure of advancement whereupon further endeavors to
improve the circumstance should be embraced so as to guarantee a more
globalized social network. Intercultural awareness is essential so as to
accomplish skill in intercultural relations. It is the subjective part of intercultural
communication and alludes to the comprehension of social shows that influence
how individuals think and carry on (Chen, 2010).

Intercultural awareness can be viewed as the establishment of
correspondence (Zhu, 2011). It includes two characteristics: one is the attention
to one's very own way of life; the other is the familiarity with another culture. As it
were, it includes the capacity of remaining over from our very own point and

getting to be mindful of our own cultural values, beliefs and observations. It
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additionally includes getting to be mindful of the social qualities, convictions and
views of different societies. Cultural awareness ends up fundamental when
individuals speak with individuals from different cultures. Since individuals see,
decipher and assess things in various ways, what is considered as suitable in
one culture is probably going to be improper in another.

In this way, misconceptions emerge when individuals convey.
Misinterpretations happen basically when we do not know about our very own
conduct guidelines and impose these onto others. Without cultural awareness,
we will in general misconstrue the verbal or the non-verbal conduct of the
individual with whom we collaborate (Zhu, 2011).

Cultural awareness has developed in the course of the most recent couple
of decades as a critical piece of conceptualizing the cultural measurement to
language educating. That is, second language clients need to understand second
language correspondence as a cultural procedure and to know about their very
own culturally based informative conduct and that of others. In any case, while
cultural awareness has given an imperative base of learning in connection with
the social parts of language use and instructing, it is still established in a national
origination of culture and language (Baker, 2011).

Intercultural adroitness is the behavioral aspect of communication
competence (Chen, 2010). The behavioural measurement of intercultural
capability clarifies how people should act in intercultural circumstances (Dai &
Chen, 2014). This intercultural adroitness is the capacity to achieve errands and

to accomplish explicit correspondence objectives in intercultural circumstances.
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This behavioral measurement can be understood as the difference between
individual's learning about competent communication behaviour to observing
actual instances of competent communication practices in intercultural
circumstances (Matveev, 2017).

The interculturally adroit communicator needs to show capable
correspondence practices over some stretch of time. It is workable for a person
to be learned Iin diverse viability speculations. However, it does not necessarily
follow that he will have the option to exhibit this comprehension and learning in
his behaviour. Watching the people in intercultural circumstances that are like
those of their future callings would visualize their value in the future
circumstances (Sam & Berry, 2016).

Intercultural competence has seven measurements (Matveev, 2017).
These are show of regard is the capacity to exhibit regard and inspirational
disposition toward different people, connection stance is the capacity to react to
others In expressive, nonthreatening, and non-judgmental way, direction to
learning is the capacity to perceive the idea of relativity of information, that
individuals clarify the circumstances around them in various ways, compassion is
simply the capacity of a person to “put themselves in others’ shoes.”

Self-arranged job conduct is the capacity to keep parity in mentioning data
(starting) and managing bunch elements (orchestrating). Communication for the
executives is the capacity to start, end, and alternate in the dialog depending on

sensibly evaluating the necessities of others (Ko, 2013). Resistance for
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equivocalness is the capacity on a person to respond to new and eccentric
circumstances with little or insignificantly unmistakable indications of distress.

Intercultural adroitness includes message aptitudes, information of proper
self-exposure, conduct adaptability, collaboration of the board, and social abilities
during interaction with others from different cultures (Jandt, 2013). Message
aptitudes is the capacity to utilize the language of another culture as one's own
(Chen, 2010). This can incorporate etymological capability and correspondence
guidelines of a specific culture, the capacity to code and make unmistakable
messages and the capacity to perceive nonverbal practices (Spitzberg &
Changnon, 2009). Appropriate self-disclosure is simply the capacity to uncover
data transparently and properly to others in intercultural cooperation, giving a
specific degree of social chain of command and individual intimacy (Matveev,
2017).

Behavioral flexibility is the capacity to choose suitable practices in a
specific setting, practice adaptability and flexibility, and draw in proper behavioral
systems to accomplish explicit correspondence objectives (Matveev, 2017).
Connection management is the capacity to talk thus in a discussion, the capacity
to start and end a discussion in a fiting way, and to enable all members of
correspondence to contribute (Kim, 2014). Social aptitudes incorporate the
abilites of compassion or emotional affectability, clairvoyant or instinct
affectability, and point of view taking. Social aptitudes additionally incorporate
character support or the capacity to keep up one's personality and to illuminate

others about who we are in a discussion (Matveev 2017).
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Student Engagement

Student engagement, alternately referred to as academic engagement or
school engagement, is a multi-faceted construct used to measure various
aspects of a student’s participation, commitment, and involvement in academic or
school-based activities (Hart et al., 2011). In many recent studies, academic
engagement has been found to be highly correlated to academic achievement
(Chapman, 2012; Holgado et al., 2013; Lutz & Culver, 2010). Researchers
contend that student commitment is not just multidimensional, yet in addition
exceptionally unique, fluctuating, setting subordinate, and intelligent (Goldin,
Epstein, Schorr, & Warner, 2011).

There is expanding understanding that student commitment can be
conceptualized as a multidimensional build. One of the most respected
approaches to defining and measuring engagement stems from the work of
(Fredricks, 2011). Based on his work some current instruments are using a three-
construct approach to measure engagement. behavioral, cognitive, and
emotional (Hart et al., 2011). Although some instruments use the three-construct
approach, other instruments measure only two constructs. In many instruments
that measure only two aspects of engagement, cognitive and behavioral
engagement tend to get consolidated into what some researchers call
psychological engagement (Betts, 2012). The view that there are three essential
measurements of student engagement—cognitive, emotional, and behavioral—

is currently generally accepted (Ryu & Lombardi, 2015).
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Affective engagement refers to students' feelings in schools, for example,
intrigue, fatigue, or uneasiness. It is the attitude that a student has toward school
such as assigned classes or school activities. It may also include attitude towards
those people involved in the school such as the teachers or other students
(Fredricks, 2011). In essence, most researchers consider emotional engagement
to be the combination of all of a student’s feelings toward the school setting
(Betts, 2012). Additionally, emotional engagement encompasses the sense of
belonging a student might feel within the educational environment. ltems that
measure emotional engagement might focus on a student's feelings toward
school in general with items such as “I feel happy when | am at school”
(Fredricks, 2011).

Furthermore, emotional engagement items might measure the extent to
which a student enjoys a particular class or a particular subject, for example, “I
enjoy going to math class” (Betts, 2012). Finally, emotional engagement has, at
times, been measured by asking students to rate their sense of belonging in a
classroom. For example, a student might be asked to respond to the item, “I feel
like my thoughts are valued in this class” (Fredricks, 2011).

Behavioral engagement alludes to consistency of exertion, cooperation,
participation, schoolwork and other desired scholastic practices. Social
commitment is every now and again estimated as the degree of interest in
scholarly exercises (Fredricks, 2011). Behavioral engagement alludes to specific
understudy practices related with adapting, for example, concentrating, applying

exertion, stepping up to the plate, being diligent despite disappointment, following
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guidelines and emphatically collaborating with instructors and companions
among others (Hattie & Anderman, 2013).

Behavioral engagement was measured in a study (DeVito, 2016) by
asking students to respond to questions related to how often they show up for
class with the items that are necessary for that class and with questions about
how other students or teachers might view their behavior during class.
Alternatively, other instruments, such as the Academic Engagement Scale of the
Consortium on Chicago School Research and the School Engagement
Questionnaire, measure behavioral engagement with items relating to attention
by asking students to report on how carefully they attend to lessons during class,
or what types of distractive behaviors they might engage in during school time
(Fredricks, 2011).

Cognitive engagement alludes to interest in learning and potentially the
utilization of self-controlled metacognitive procedures. An intellectually connected
student is a student who is astute and willing to apply the essential exertion for
understanding of complex thoughts or dominance of troublesome abilities
(Christenson, Reschly, & Wylie, 2012). The exploration on subjective
commitment is focused about how much they are eager to work. It is cognitive
engagement that is in charge of the student’'s thoughtfulness and willingness to
exert the effort necessary to comprehend complex ideas and master difficult

skills (Conner, 2011).

Correlations between Measures
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The study of Yang (2015) on enhancing the university students’
intercultural communication competence geared towards student engagement
attained results that all participants have enhanced their intercultural
communication competence. The study also revealed that student engagement
learning approach encouraged students to become more engaged in the learning
process while at the same time developed various study skills. The students also
gained authentic intercultural developing and sharpened their intercultural
sensitivity.

Additionally, the challenges of intercultural communication skill and active
engagement, involvement, and participation in the learning procedures among
students were studied by Foncha and Sivasubramaniam (2014). Their
longitudinal study yielded results that acquisition of intercultural communication
competence contributes to engagement, involvement, and participation. In a
productive spiral cycle of the learning process, increased intercultural
communication competence consequently fosters intercultural communication
competence.

In addition, the intercultural competence, including communication in
intercultural settings, and engagement of students in community colleges in the
United States of America were examined by Riley, Bustamante, and Edmonson
(2016). Their mixed method research found that intercultural competence that
includes communication in intercultural settings has positive correlations with
student engagement. Related to this, the intercultural communication

competence of faculty and staff at a community college in relation to international
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students’ engagement was studied by Quatraro (2016). The study concluded that
successful academic endeavors of international students are founded upon the
strong intercultural communication competence of the faculty and staff.

The intercultural communication competence of teachers in relation to the
improvement of student learning was also studied by Zhang (2017). The results
of the study showed that development of teachers’ intercultural communication
competence is strongly correlated with improved student outcomes. This is
echoed by the mixed quantitative and qualitative methods study of Estaji and
Rahimi (2018) on teachers’ intercultural communication competence, their
pedagogical practices, and students’ proficiency. The study adjudged that
teachers’ intercultural communication competence had a statistically significant
effect on their teaching practices in the classroom, which in turn had a significant
correlation with students’ academic capabilities.

Similarly, the intercultural communicative competence of teachers, their
creation of their lesson plans, and the academic achievement of students were
studied by Pozzo (2014). Results of the quasi-experimental study disclosed that
the intercultural communicative competence of teachers facilitated the successful
transmission of learning area content to students of other cultures. It also
increased the understanding of the contents of the course among the students. In
the same manner, intercultural communicative competence of teachers and
students’ engagement in learning were investigated by Ghanem (2017). Results

of the qualitative research revealed that intercultural communicative competence
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of teachers influences the effectiveness of their teaching and the quality of
engagement of the students.

Moreover, the study of Nieto (2008) on Cultural Competence and Its
Influence on The Teaching and Learning of International Students revealed that
there is a connection between Intercultural Sensitivity and a drawing in condition
when instructing ESL understudies. The results of the study showing the
moderate positive relationship between the two variables imply that teachers who
manifested higher levels of intercultural sensitivity have higher awareness of the
importance of having a learning environment that facilitates the feeling of
students of being engaged in learning. Also, the study of Robinson (2012) on The
Relationship between Teacher Cultural Competency and Student Engagement
revealed that when students perceive their teachers to have cultural competence,
this has a strong positive correlation with student engagement.

Furthermore, intercultural communication competence of academic
advisors and the promotion of academic engagement and academic success of
international students were researched by Yi (2015). The research concluded
that the intercultural communication competence of academic advisors have a
strong positive impact on the academic success of international students. Finally,
intercultural communication competence of teachers and learning outcomes of
allied medical sciences university students was investigated by Etherington
(2014). The quantitative research generated results that strongly positively
correlated improved intercultural communication skills of teachers and the

promotion of optimal learning outcomes of the students in the university studied.
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The literature and studies reviewed have shed light on intercultural
communication competence of teachers and the student engagement of IP
learners. The above literature explains culture, its relationship to intercultural
communication competence, and the facets of intercultural communication
competence. Bennett (2013) contended that when people associate with others,
they bring with them a whole range of values, beliefs and assumptions. The way
that a person relates to individuals will owe a lot to his sexual orientation, ethnic
gathering, class foundation, etc. These elements, thus, will cooperate
fundamentally with the equal variables for the people concerned. Intercultural
communication can possibly advance a more prominent regard for various
methods for being (Kelly, 2009).

Informal experiences are events that are not from formal training but from
the natural environment but are relevant in shaping instructors’ ability at
communicating and teaching student populations from varied ethnic backgrounds
(Soyylmaz et al., 2017). Intercultural sensitivity is an individual’'s capability of
developing positive emotions that facilitate comprehending and valuing
differences among cultures. This encourages behavior that promotes intercultural
communication (Chen, 2010). Intercultural awareness is the establishment of
communication. It is both awareness of one’s own culture and awareness of
another culture. It is being mindful of not exclusively one's very own cultural
qualities, beliefs and discernments, yet in addition those of different cultures

(Zhu, 2011). Intercultural adroitness is not only a person’s knowledge about
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competent communication behaviour but more about watching real occasions of
able communication practices in intercultural circumstances (Matveev, 2017).
The above literature also explains that student engagement is a measure
of various aspects of a student’s participation, commitment, and involvement in
academic or school-based activities (Hart et al., 2011). Student engagement has
three essential measurements or subtypes of student engagement—cognitive,
emotional, and behavioural (Ryu & Lombardi, 2015). Affective or emotional
engagement is the combination of all of a student's feelings toward the school
setting (Betts, 2012). Behavioral engagement includes behaviors of students
relevant to learning. This includes concentrating, applying exertion, stepping up
to the plate, being tenacious despite disappointment, following standards and
emphatically communicating with educators and companions among others
(Hattie & Anderman, 2013). Cognitive engagement is a student's interest in
learning, profundity of handling, or potentially the utilization of self-managed

metacognitive systems (Christenson et al., 2012).

Theoretical Framework

This study is primarily anchored on the Anxiety Uncertainty Management
(AUM) theory posited by Gudykunst (2005). AUM theory proposes that
communication becomes effective when it has the most minimal amount of
misunderstanding. AUM further states that communication succeeds when the
person who interprets the message in a communicative negotiation attaches an
understanding of the message congruent with the intended message of the

person he is communicating with.
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The AUM theory states that in communicative interactions with strangers,
there occur a degree of uncertainty and anxiety. In a cross-cultural
communicative event, uncertainty and anxiety happen because of differences in
language and culture and minimum comprehension of cultural rules between
interlocutors. When anxiety in intercultural communication is either at a maximum
or minimum, the intercultural communication event collapses.

This research is also anchored on the Face Negotiation theory created by
Ting-Toomey and Dorjee (2015). Face Negotiation theory states that in
intercultural communication, people strive towards a favorable social self-image
and engage in numerous communicative behaviors intended to achieve the goals
of the intercultural communicative transaction. Competence is perceived as a
component of the idea of “face”. This competence is attained by means of
information, mindfulness, and skills integration in the intercultural communicative
transaction. Thus, intercultural facework competence is understood as the
maximization of the integration of interculturally-sensitive information,
mindfulness, and adaptable intercultural communicative skills in intercultural
communication.

Finally, this study is anchored on the theory of Ryan and Deci (2013) on
assimilation as influenced by self-determination. The theory on assimilation and
self-determination by Ryan and Deci (2013) has implications for engagement of
students in the learning process that will be utilized as the backbone of the
framework for this quantitative study. The point of convergence of the

quantitative study will be the intercultural communication competence of teachers
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and the engagement in school activities of the IP students in the public
elementary school, and this specific theory on assimilation and determination
highlights the factors that affect the IP learners’ behavior. The motivation entails
engaging learning opportunities because they are seen as enjoyable, interesting,
or relevant one’s core psychological needs, as pointed out by Ryan and Deci
(2013).

These three theories were the bedrock of the study. These were the
theoretical pillars upon which the assumptions of this research were elevated into
an operable research structure in order to delve deep into the IP elementary level
learners’ engagement in school, as influenced by the intercultural communication

competence of their teachers.

Conceptual Framework

The independent variable of this study is the intercultural communication
competence of teachers. This variable includes the domains of informal
experience, intercultural sensitivity, intercultural awareness, and intercultural
adroitness. The dependent variable is the engagement of IP learners. The
dependent variable includes the domains of affective, behavioral, and cognitive
factors as shown on Figure 1. It shows the relationship between intercultural
communication competence of teachers and the school engagement of IP

learners hypothesized by this research study.

Significance of the Study

While there had been a plethora of studies on the education of IP learners,

this study focused on the influence of intercultural communication competence of
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teachers on the engagement in school of IP elementary level learners. Thus, this
study is seminal to the academe, especially in the training of teachers for
efficacy, because the study was an intensive inquiry into the factors of school
engagement that may be influenced by teachers’ intercultural communication
competence.

Learners, especially those from IP groups, will benefit from the results of
the study because the elementary level teachers may be motivated to improve
their intercultural communication competence that may influence the heightening
of the involvement of students in school activities. The students will then be
taught by teachers who will have understood how to improve their pedagogical
process by incorporating in their instruction what will to suit the inclusion needs of
all students.

Related to this, the Department of Education may be able to use the data
to tailor in-service training modules for teachers to strengthen the effective
implementation of the elementary education curriculum and adopting the National
Indigenous Peoples Education in the nation. Also, it is of most extreme
significance that school administrators will become aware of the implementation
of intercultural communication competence that will strengthen the academic
engagement of IP students. The findings of the study imparted information on the
relevance of adapting teaching methodologies in classroom-based activities and
facilitative approaches in co-curricular activities in consideration of students and

their cultural learning needs.
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Parents have, in their heart, the best interests of their children. That is why
the education of their children is of utmost priority for them. Parents will benefit
from this study because they will become aware that teachers are continuing to
become more prepared in ensuring that their children’s education be improved.
Hence, they will be assured that the learning needs of their children will be

adequately provided for by better-equipped teachers.

Independent Variable Dependent Variable
Intercultural Engagement of
Communication IP Learners

Competence of Teachers

Intercultural sensitivity « Affeciive sngagement

Intercultural awareness —>

e Behavioral engagement

Intercultural adroitness .
e Cognitive engagement

Figure 1. Conceptual Framework
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Definition of Terms

This section presents the conceptual and operational definitions of the
variables used in the study for readers to better understand their contextual
meanings.

Intercultural Communication Competence. In this study, this refers to
the capability of teachers in DepED Division of Davao Occidental who have IP
learners under their tutelage to effectively communicate with learners from varied
cultures and IP groups. This includes the domains of informal experience,

intercultural sensitivity, intercultural awareness, and intercultural adroitness.

Student Engagement. In this study, this term is used to refer to the
uplifted, concurrent experience of focus, intrigue, and pleasure of IP learners as
they effectively partake in the activities of the learning procedure. This includes
the domains of affective engagement, behavioral engagement, and cognitive

engagement.
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Chapter 2

METHOD

Presented and discussed in this chapter are the methods utilized by this
study in the conduct of the research. The discussion includes the research
design, research locale, population and sample, research instruments, data

collection, statistical tools, and ethical considerations.

Research Design

This research study used the quantitative descriptive approach using the
correlation technique. Correlational research depicts what exists at the moment
such as conditions, rehearses, forms, structures, et cetera. Thus, it is classified
as a type of descriptive method (Stangor, 2014). Correlation is a statistical
measure of a relationship between two or more variables.

The exploration of the relationship between variables gives knowledge into
the idea of the factors themselves as a comprehension of their connections. It
also determines regardless of whether, and to what degree, a relationship exists
between at least two quantifiable factors. The level of relationship is
communicated regarding a coefficient of connection (Privitera, 2015).

Furthermore, correlation determines the direction of relationships between
variables. If the relationships are substantial and consistent, they give an
indication of how one variable may predict another, therefore enabling a

researcher to make forecasts about the variables (Privitera, 2015).
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The survey technique fit the needs and structure of this study because the
researcher surveyed the intercultural communication competence of teachers of
elementary level IP learners in Davao Occidental. The study also surveyed the
school engagement of IP learners. The research design hence contributed to the
validity of the data that were analyzed because it completely took into accounts
all of the components of the variables.

Choy (2014) postulated that gathering data in surveys is beneficial in
arriving at stronger and more reliable data because this particular research
design permits researchers to concentrate on observing and identifying the
characteristics that occur in each subject in a more reliable manner than any
other design.

The correlational technique also fits the requirements of this study
because this aimed to determine the influence of teachers’ intercultural

communication competence on the school engagement of IP learners.

Research Locale

The research was conducted in the newly-created area of Davao
Occidental. It was carved out from the area of Davao del Sur. Davao Occidental
is the newest province in the Philippines occupying the southwestern tip of
Davao Region in Mindanao. Davao Occidental covers a total area of 2,163.45
square kilometres (835.31 square miles).

The local government unit administrative capital of Davao Occidental is
the municipality of Malita. It is composed of five municipalities and 105

barangays. The five municipalities are Sta. Maria, Malita, Don Marcelino, Jose
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Abad Santos, and Sarangani. Davao Occidental is home to the IP groups
Manobo, Tagakaulo, and B’laan. It is also populated by Cebuano and various
Filipino migrant groups. Figure 2 shows the map of the Philippines, with Davao

Occidental highlighted.

Population and Sample

This research study employed the universal sampling technique.
Universal sampling alludes to the choice of test wherein every one of the
individuals in the populace has a similar gainfulness of being incorporated into
the example. In this study, the optimization of data on the intercultural
communication competence of teachers of Grade 6 IP learners is crucial. Hence,
the universal sampling method was most fit to the study.

The data on the intercultural communication competence of teachers of
Grade 6 IP learners could best be observed from teachers who have IP learners
themselves. A total of 289 IP learners from four public elementary schools were
the respondents of this study. There were 84 IP learners from Mangili Elementary
School, 55 IP learners from Monroe Joyce Elementary School, 78 IP learners
from Culaman Elementary School, and 72 IP learners from Rolando Pardifas
Elementary School.

This study required the robustness of primary data that universal sampling
provided. This is in order to propose a program that will strengthen the
intercultural communication competence of teachers, leading to improved

learning outcomes of Grade 6 IP learners.



Figure 2. Map of The Philippines showing Davao Occidental
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Research Instrument

This research study utilized two research instruments. The first research
instrument was used to gather data on the independent variable, the intercultural
communication competence of teachers to ascertain which of its domains best
influences the student engagement of IP learners It was adapted from the
Intercultural Communication Competence Measuring Scale used by Kim (2014)
in an unpublished master's thesis entitled Intercultural Communication
Competence: Initial Application to Instructors’ Communication as a Basis to
Assess Multicultural Teacher Education Programs. The adapted instrument had
a total of 11 items, distributed among three domains.

The second research instrument gathered data on the dependent variable,
the school engagement of IP learners. It was adapted from the study of Hart et
al.,(2011),with the title Student Engagement in Schools Questionnaire (SESQ)
and the Teacher Engagement Report Form — New (TERF-N): Examining the
Preliminary Evidence. The adapted instrument had a total of 18 items,
distributed among three domains.

Furthermore, the questionnaires translated into Sinugbuanong Bisaya
because it is the only one language accepted in Mother-Tongue Based in
Department of Education. and explained it by a B’laan teacher.

The internal consistency of the items for both research instruments was
verified, with a Cronbach’s a of .738 and .806, respectively. The range of means,
the descriptive level, and the interpretation of the research instruments are

shown on the next page.



Range of Means

4.20 - 5.00

3.40-4.19

2.60 -3.39

1.80 - 2.59

1.00-1.79

Range of Means

4.20-5.00

3.40-4.19

2.60 -3.39

1.80 —2.59

1.00-1.79

Descriptive Level

Very high

High

Moderate

Low

Very low

Descriptive Level

Very high

High

Moderate

Low

Very low
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Interpretation
This means that the domain of the
intercultural communication competence
is always demonstrated.

This means that the domain of the

intercultural communication
competence is oftentimes
demonstrated.

This means that the domain of the
intercultural communication competence
is sometimes demonstrated.

This means that the domain of the
intercultural communication competence
is seldom demonstrated.

This means that the domain of the
intercultural communication competence
is never demonstrated.

Interpretation

This means that the domain of the
engagement of IP learners is always
demonstrated.

This means that the domain of the
engagement of IP learners is
oftentimes demonstrated.

This means that the domain of the
engagement of IP learners is
sometimes demonstrated.

This means that the domain of the
engagement of IP learners is seldom
demonstrated.

This means that the domain of the
engagement of IP learners is never
demonstrated.
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Data Collection

The researcher asked permission from the office of the Davao Occidental
DepED Division Superintendent to conduct the study in Davao Occidental. After
receiving the approval and procuring the endorsement from the Davao
Occidental DepED Division Superintendent, the researcher then wrote formal
letters of request to the respective school heads of the selected public
elementary schools in Davao Occidental.

When the school heads had given permission to conduct the study, the
researcher then formally requested, from their teachers, for the participation in
the research study of the IP learners from the public elementary schools in
Davao Occidental.

The researcher discussed with the teachers with IP learners the rationale
of the study and the valuable input to inclusive education the learners could
contribute by participating in the study. Details of the research instruments were
provided to the teachers. The researcher conferred with the learners on why their
participation in the study would be immensely beneficial to them. How the study
would be conducted and how the research instrument would be administered to
them were explained to the IP learners. The research instruments were then
administered to the IP learners. Afterwards, the questionnaires were retrieved by
the researcher. However, the parents’ consent were obtained a week prior to the
approved date in conducting the study.

The data on the extent of intercultural communication competence of the

teachers with IP learners were gathered, tallied, tabulated, and encoded into a
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spreadsheet software. The same were done to the data on the degree of
engagement of the IP learners.

The data were treated with the use of statistical software in order to
provide answers to the questions on which domain of intercultural communication

competence of teachers significantly influences the engagement of IP learners.

Statistical Tools

The following are the statistical tools that were utilized in processing the
gathered data:

Mean. This was useful in determining the central tendency with regard to
the primary data on the intercultural communication competence of teachers and
the student engagement of IP learners.

Pearson r. This was used to determine whether a correlation exists
between intercultural communication competence of teachers and student
engagement of IP learners.

Regression. This was used to determine the effect that the independent
variable of teachers’ intercultural communication competence had on the
probability of obtaining a particular value of the dependent variable that is the
student engagement of IP learners. This was also used to arrive at suggestions
about which component/s of the independent variable and/or the intervening

variable had a major effect on the dependent variable.
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Ethical Consideration

The researcher observed full ethical standards in the conduct of the study
following the study protocol assessments and standardized criteria, particularly in
managing the population and data such as, but not limited to:

Voluntary participation. All Grade 6 IP learners themselves under the
definition of this study were given the free will to participate without any form of
consequence or penalty. Therefore, after the purpose and the benefits of the
study were presented to the respondents, the rights of the respondents to
contribute to the study were carefully considered and adhered to.

Privacy and confidentiality. The respondents’ personal and/or
professional information that may be required in the study were kept in private
and utmost confidentiality.

Informed consent process. The research questionnaire was free of
technical terms and was easily understandable to the respondents of the study. It
provided the population a clear view of the benefits that the study would provide
to the respondents. The questionnaires were administered with the consent and
support of the authorities. Therefore, no research questionnaires were given to
any respondent without permission from the authorized command channels.

Parental consent and recruitment. In getting number the number of
respondents in the study, the researcher sought parental consent from their
parents together with the consent of the learner by signing the assent form

before answering the survey questionnaire. The researcher was recommended
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to use universal sampling method in her study; it meant that all IP learners in four
public elementary schools were the respondents of the study.

Risks. The study did not involve high risk situations that the population
may experience in the area of physical, psychological, or socio-economic
concerns.

Benefits. This study was highly important to the educational sector,
especially in the training of teachers for efficient teaching of a culturally diverse
student population. The results were also fundamental in aiding teachers in
adapting their teaching methodologies to the needs of the IP learners to become
more engaged in schooling. It is crucial that IP learners become more engaged in
school to be better able to achieve complete participation in the educational
system of the country.

Biosafety. The study did not deal with medical or scientific experiments
that may jeopardize biological and environmental subjects. Furthermore, the
conduct of the study was in accordance with environment-friendly principles.

Plagiarism. The study did not use any representations that led to
plagiarism. With the use of Grammarly, Turnitin software and/or any plagiarism
detector, consistency of grammar and minimization of similarity index were
ensured, giving the researcher the leeway in using her own words to express the
idea anchored on the authors of different studies.

Fabrication. The study was anchored on different studies which were
appropriate and relevant. It ensured that the researcher did not make any tales in

her literature and thus, stating the idea of the authors from her own
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understanding. No data and/or results were made up or conclusions purposefully
biased. The manuscript was firmly anchored on recognized, respected, and peer-
reviewed studies.

Falsication. The study did not exaggerate the data and/or make claims
those that are the works of others. Models and the theoretical framework used
were from reliable sources.

Conflict of Interest. This study was conducted with no personal, financial,
political, or intellectual conflict of interest. The data, conclusions, and
recommendations expressed by the author were not asserted for the purpose of
instigating personal and professional competition with colleagues. This research
did not receive any financial support from any interest groups. The opinions
expressed in the discussion were not held in accordance with any political
affiliation. The conduct or the presentation of the research was not purposefully
done to be in dispute with any intellectual or academic position.

Deceit. The study ensured that the data from the respondents were not
used in any manner that would lead them to any harm. The research was
conducted without any trickery or dishonesty that may damage the reputation of
the respondents. The researcher guarantees that the welfare of the respondents
was the primary responsibility of the researcher.

Observation. The study implemented proper precautions indicating that
the researcher was operating certain observation to people in public places or
semi-public spaces. The provision was addressed properly to avoid any ethical

issue that could cause undesirable feedback.
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Permission from Organization/Location. The study used formal
communication addressed to proper authorities within the specific organization in
the location where the data necessary for this study was sought. The researcher
conscientiously abided by the organization and cultural protocols of the milieu of
the organization and/or location of the study.

Technology Issues. The study did not collect data from internet sources
and did not use online forums as sources of data. Views and opinions from any
online environment were not considered as part of the data presented by this
research.

Authorship. The author attests that this manuscript is the original work of
the researcher. The researcher solely, fully, and sufficiently engaged in the
conception, design, analysis, writing, and revision of this manuscript. Thus, the

author takes public responsibility for the content of this research manuscript.
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Chapter 3

RESULTS

Presented in this section is the data on the findings of the researcher with
regard to the objectives of this research. The discussion of the results is logically
arranged according to the sequence of the research objectives of this study, to
wit: the level of intercultural communication competence of teachers as the
independent variable, the level of engagement of IP learners as the dependent
variable, and the correlation and regression results between these two variables.
Indicators of each variable are also presented.

Intercultural Communication Competence
of Teachers in Davao Occidental

Presented in Table 1 is the data on the independent variable. The level of
intercultural communication competence of teachers in Davao Occidental was
very high, with an overall mean of 4.58. This indicated that intercultural
communication competence was always demonstrated by teachers. The overall
mean reflected the means of the three indicators of intercultural communication
competence namely: intercultural sensitivity, intercultural awareness, and
intercultural adroitness.

The indicator for intercultural communication competence which garnered

the highest mean was intercultural adroitness, with a mean of 4.65. This value
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signifies that intercultural adroitness was very high among teachers in Davao

Occidental.

Table 1

Intercultural Communication Competence of Teachers in Davao Occidental
Indicators Mean SD Descriptive Level

Intercultural sensitivity 4.51 0.49 Very High

Intercultural awareness 457 048 Very High

Intercultural adroitness 465 0.47 Very High
Overall 4.58 0.49 Very High

The indicator for intercultural communication competence which garnered
the highest mean was intercultural adroitness. The two highest items were
number two and number three with a mean of 4.65. This value signifies that
intercultural adroitness was very high among teachers in Davao Occidental. The
intercultural communication competence indicator that obtained the second
highest mean was intercultural awareness, which was also always demonstrated.
The two highest were number eight and number six with a mean of 4.57. This
was very high among the teachers of Davao Occidental. Lastly, the indicator of
intercultural communication competence that obtained the lowest mean was
intercultural sensitivity. This was again very high and was always demonstrated
by the teachers. The two highest items were number eleven and number ten with

a mean of 4.51.

Engagement of IP Learners
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Revealed in Table 2 is the overall very high level of engagement of IP

learners, with a mean of 4.64. This value signifies that engagement is always

Table 2
Engagement of IP Learners
Indicators Mean SD Descriptive Level
Affective engagement 465 048 Very High
Behavioral engagement 467 047 Very High
Cognitive engagement 4.61 0.49 Very High
Overall 4.64 0.48 Very High

demonstrated by the IP learners. This value is the aggregate average of the
engagement indicators which are affective, behavioral, and cognitive.

Behavioral engagement was the engagement indicator that was computed
to have the highest mean of 4.67, with a descriptive level of very high. Behavioral
engagement was always demonstrated by the IP learners. Next to this, affective
engagement, with a mean of 4.65, was very high and garnered the second-
highest mean. It was also always demonstrated by the IP learners. Finally,
cognitive engagement was the engagement indicator with the lowest mean of
4.61. Despite having the lowest mean among the three indicators of engagement
of IP learners, it had a descriptive level of very high, and was again always
demonstrated by the IP learners.

Significance on the Relationship between Intercultural Communication
Competence and Engagement of IP Learners
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Shown in Table 3 is the pairwise correlation analysis between intercultural
communication competence and engagement of IP learners. This was achieved
Table 3

Significance on the Relationship between Intercultural Communication
Competence and Engagement of IP Learners

Intercultural Engagement of IP Learners

Communication Overall
Competence Affective Behavioral Cognitive
Intercultural .086 107 15 .061
sensitivity (.145) (.069) (.052) (.304)
Intercultural .066 114 .087 8115
awareness (.266) (.053) (.141) (.050)
Intercultural .004 .070 .305° .109°
adroitness (.946) (.237) (.000) (.046)
Overall 132 048" .850° .039°
(.024) (.041) (.048) (.005)
* p<0.05

utilizing the Pearson product moment correlation test. The overall p-value or
relationship between intercultural communication competence and engagement
of IP learners, was .005 which was lower than the 0.05 alpha value or a level of
significance set by this study. The r value or the Pearson product moment
correlation coefficient of 0.039 signified a direct relationship; that is, as the
intercultural communication competence increases by a unit, the engagement of

IP learners also correspondingly increases, albeit by only approximately 3.9
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percent. The results also indicated a moderate positive correlation between
intercultural communication competence and engagement of IP learners.

As to the correlation among individual indicators of the dependent and
independent variables of this study, only intercultural adroitness of teachers and
cognitive engagement of IP learners are significantly correlated, with a probability
value of 0.305 and a p-value of 0.000. Additionally, only intercultural adroitness
had a significant correlation with overall engagement of IP learners, with a
probability value of 0.109 and a p-value of .046.

Overall intercultural communication competence is significantly correlated
with each indicator of engagement of IP learners. Overall intercultural
communication competence is significantly correlated with affective engagement
of IP learners, with a probability value of 0.132 and a p-value of 0.024. Moreover,
overall intercultural communication competence is significantly correlated with
behavioral engagement of IP learners, with a probability value of 0.048 and a p-
value of 0.041. Finally, overall intercultural communication competence is
significantly correlated with cognitive engagement of IP learners, with a
probability value of 0.850 and a p-value of 0.048.

Significance on the Influence of Intercultural Communication Competence
on Engagement of IP Learners in Davao Occidental

Displayed in Table 4 is the result of the multiple linear regression analysis
on the probable predictive value of indicators of intercultural communication
competence on overall engagement of the IP learners. The F-measure of the

regression analysis is 4.128, with a p-value of 0.007, which is less than the 0.05
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set by this study. The R? value of 0.042 and the adjusted R? value of 0.032
indicated that 3.2 percent of the variability of the engagement of IP learners can
Table 4

Significance on the Intercultural Communication Competence of Teachers
on the Engagement of IP Learners in Davao Occidental

Intercultural

Communication Engagement of IP Learners

Competence B B T pvalue
Intercultural -.076 -123 -1.683 094
sensitivity
Intercultural -.073 -.109 -1.715 087
awareness
Intercultural 156 198 2.892 004
adroitness
R? 0.042 " p<0.05
Adjusted R? 0.032
F 4128
p-value 0.007

be explained by the variability of intercultural communication competence of
teachers. This further meant that 96.8 percent of the remaining variance can be
attributed to other variables not covered in the study.

Furthermore, the indicator of intercultural adroitness best influences the
engagement of IP learners, with a coefficient of 0.156 and a p-value of 0.004.
The coefficient of 0.198 showed that it can be predicted that for each unit
increment in the intercultural adroitness of teachers, there will be a
corresponding 19.8 percent increase in the engagement of IP learners, holding

all other variables constant.
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These significant findings resulted in the rejection of the second null
hypothesis that there is no influence of intercultural communication competence
of teachers to engagement of IP learners. Intercultural adroitness was the
domain of intercultural communication competence which best influenced the

engagement of IP learners.
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Chapter 4
DISCUSSION

Presented in this chapter is the in-depth discussion on the implications of
the findings of this study on intercultural communication competence and
engagement of IP learners. It also provides the study's conclusions and
recommendations that are founded upon the results of the study. The discussion
on the findings is summarized based on the sequence of the problems stated in
Chapter 1 and the presentation of results in Chapter 3. The conclusions are
based on the results of the statistical analyses of the data gathered from the
responses in the research instruments. The recommendations are offered to
strengthen the intercultural communication competence of teachers to increase

the engagement of IP learners in Davao Occidental.

Intercultural Communication Competence of Teachers

The very high level of intercultural communication competence of teachers
has positive implications for their effectiveness in teaching IP learners. This very
high rating on intercultural sensitivity signifies that they are very much willing to
learn, appreciate, and even accept the cultural differences that they possess in
relation to the culture of their learners during intercultural interactions with these

learners (Dai & Chen, 2014). Another encouraging finding is the very high rating
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on the intercultural awareness of the teachers. This portends the teachers’ ability
to realize that there is a necessity for social change amidst the plurality of
ethnicity, not only among their learners but in current society as a whole. This
further suggests that the teachers understand that the connectedness during
communicative interactions between or among people of various cultural
backgrounds has become inevitable (Zhang & McCornac, 2013).

Finally, the intercultural adroitness of teachers which got the highest mean
shows that the they have the admirable capability of not only being
knowledgeable in cross-cultural effectiveness theories, but are also competent in
demonstrating this understanding and knowledge through their behavior in their
intercultural communication with the IP learners. This means that they are adept
at accomplishing communication goals in their intercultural interactions with the
IP learners under their tutelage, and that this has developed well over a period of

time (Matveev, 2017).

Engagement of IP Learners

That the engagement of IP learners is very high has constructive
implications for their academic achievement. This is due to the fact that
engagement in school has been found to be highly correlated to academic
achievement (Chapman, 2012; Holgado et al., 2013; Lutz & Culver, 2010). Their
very high affective engagement is a good manifestation of the extent to which
they enjoy curricular and co-curricular activities in school (Betts, 2012).

Additionally, their very high affective engagement conveys the message that the
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IP learners have a sense of belonging in the classroom and in the school
community (Fredricks, 2011).

Moreover, the very high behavioral engagement of IP learners bespeak of
the effort that they exert, the initiative that they take, and their persistence in the
face of failure vis-a-vis their curricular and co-curricular undertakings (Hattie &
Anderman, 2013). This has productive impacts to their eventual academic
achievement because these are indicators of their consistency of exertion,
cooperation, participation, schoolwork and other wanted scholarly practices
(DeVito, 2016).

Lastly, the very high cognitive engagement of IP learners may effectively
affect their future academic achievement. The very high cognitive engagement of
the IP learners characterize them as insightful, key, and willing to apply the
important exertion for understanding of complex thoughts or dominance of
troublesome abilities. This further implies that the IP learners willingly invest in
knowledge acquisition, engage in deep processing of information, and utilize self-
regulated metacognitive strategies in learning (Christenson, Reschly, & Wylie,
2012).

Significance on the Relationship between Intercultural Communication
Competence and Engagement of IP Learners

The significant relationship between intercultural communication
competence and engagement of IP learners bodes well for IP education because
there is evidence that teachers who manifested higher levels of intercultural

sensitivity have higher awareness of the importance of having a learning
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environment that facilitates the feeling of students of being engaged in learning
(Nieto, 2008). Moreover, when learners perceive their teachers have high
intercultural communication competence, this has a strong positive correlation
with their engagement in school (Robinson, 2012).
Significance on the Influence of Intercultural Communication Competence
on Engagement of IP Learners

The finding of this study that intercultural adroitness significantly
influences the engagement of IP learners will require that teachers display
respect to the cultural uniqueness of their learners. They also have to respond to
the cultural differences of their IP learners in descriptive, nonthreatening, and
nonjudgmental ways. In addition, they need to perceive the idea of relativity of
information. That is, individuals clarify the circumstances around them in various
ways. The teacher must also be able to place themselves in the position of their
IP learners, as well as to use the language of their IP learners as their own
(Chen, 2010).

Furthermore, the influence of intercultural adroitness to the engagement of
IP learners necessitates teachers’ linguistic competence in the communication
rules of the culture of their IP learners. It also entails that the teachers have the
capacity to code and make conspicuous messages of the language of their IP
learners, and to recognize nonverbal behaviors of the IP learners that are formed
by their culture (Spitzberg & Changnon, 2009). Finally, the influence of
intercultural adroitness to the engagement of IP learners make teachers obliged

to choose suitable practices in a specific setting, practice adaptability and
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versatility, and connect with fitting social methodologies to accomplish explicit
behavioral objectives when communicating with their IP students (Matveev

2017).

Conclusion

The intercultural communication competence of teachers has a moderate
positive correlation with engagement of IP learners. As the correlation among
individual indicators of the dependent and independent variables of this study,
only intercultural adroitness of teachers and cognitive engagement of IP learners
are significantly correlated. Additionally, the intercultural adroitness has a
significant correlation with overall engagement of IP learners.

This research into the intercultural communication competence of
teachers and the engagement of IP learners shows that the first null hypothesis
that there is no significant relationship between intercultural communication
competence of teachers and engagement of IP learners is rejected. It has been
determined by this study that there exists a significant correlation between
intercultural communication competence of teachers and engagement of IP
learners in Davao Occidental.

In addition, the second null hypothesis that there is no influence of
intercultural communication competence of teachers to engagement of IP
learners is also hereby rejected. This study has revealed that intercultural
communication competence overall, has a significant influence on engagement

of IP learners in Davao Occidental.
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The Anxiety Uncertainty Management theory developed by Gudykunst
(2005) states that the communication will be more effective when the person
interprets the message in a communicative negotiation attaches an
understanding of the message congruent with the intended message. The study
was anchored on the Face Negotiation theory wherein competence is perceived
as a component of the idea “face”. It is attained by means of information,
mindfulness, and skills integration in the intercultural communicative transaction.
This research is also anchored on the assimilation and self-determination by
Ryan and Deci (2013). It has implications for engagement of students in the
learning process that will be utilized as the backbone of the framework of this
study that entails the engaging learning opportunities. This study concludes that
teachers not only need to maintain their very high intercultural communication
competence but to constantly aspire for consistent demonstration of such
intercultural communication competence in order for IP learners to experience

the positive gains of engagement in curricular and co-curricular activities.

Recommendations

Guided by the results of the study, this author recommends the
incorporation of the distinct cultural orientations of various learners in teaching
course content. Additionally, teachers may also adapt their communication
strategies to cater to the diversity of their learners. Moreover, teachers may
purposively conduct classes in such a method that ensures the active

participation of all the different ethnicities that compose their learners. Finally, it is
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recommended that future researchers delve into the intercultural communication

competence of teachers with IP learners of other IP groups.
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Teachers Intercultural Communication Competence

Statement

1
Intercultural
Sensitivity

1.1

I think my instructor looks forward to interacting
with students of different cultural backgrounds.

1.2

| think my instructor enjoys the cultural variety
within this class.

1.3

| think my instructor feels uncomfortable around
students of various cultures

2
Intercultural
Awareness

2.1

| think my instructor is mindful of different ways
he/she could present him/herself within a
culturally diverse class.

2.2

| think my instructor is aware of how culturally-
diverse students behave in this class.

23

| think my instructor is aware of the similarities
among various cultural backgrounds (including
his/her own) that are represented in this class.

24

| think my instructor is aware of the differences
between cultural backgrounds (including his/her
own) that are represented in the classroom.

3
Intercultural
Adroitness

34

| think my instructor incorporates his/her own
cultural orientations, as well as that of various
students, to teach course content.

3.2

I think my instructor self-discloses relevant
cultural information about him/herself to
students.

3.3

| think my instructor adapts his/her
communication strategies to his/her unique
classroom audience.

34

I think my instructor consciously conducts class
in such a way to get participation from all of
his/her students.

Student Engagement in Schools

Statement

1
Affective

1.1

| think what we are leaming in school is
interesting.

1.2

| enjoy learning new things in class.




1.3  Ithink learning is boring.

14 | am proud to be at this school.

1.5 Most momings, | look forward to going to school.

2.1 In class, | work as hard as | can.

2.2 | pay attention in class.

2.3 When I'min class, | just act like I'm working.

- 24 Inschool, | do just enough to get by.
. 25 When I'm in class, my mind wanders.
Behavioral 2.6 If | have trouble understanding a problem, | go
over it again until | understand it.
2.7 |take an active role in extracurricular activities in
my school.
3.1 When | study, | figure out how the information
might be useful in the real world.
3.2 When learmning new information, | try to put the
ideas in my own words.
3.3  When | study, | try to connect what | am learning
with my own experiences.
3 3.4 | make up my own examples to help me
Cognitive understand the important concepts | learn from

school.

3.5 When learning things for school, | often try to
associate them with what | learnt in other
classes about the same or similar things.

3.6  Itryto think through topics and decide what I'm
supposed to learn from them, rather than
studying topics by just reading them over.

Control Number:
Name of School:

Location of School:

Palihog sulati og ¥ ang gitas-on sa imong pag-uyon bahin sa matag pahayag
mahitungod sa imong pag-apil sa mga buluhaton sa eskwelahan.

Palihog himuang giya ang sumusunod:

1-WALA nako ni ginabuhat
2-PANAGSA ra ni nako ginabuhat



3-USAHAY ginabuhat ni nako
4-MAKADAGHAN ni nako ginabuhat
S5-KANUNAY ni nako ginabuhat

Teachers’ Intercultural Communication Competence

Statement

1.6 Nagtuo ko nga ang akong magtutudlo haguan
magtudlo og mga estudyante nga gikan sa
nagkalahi-lahi nga mga kultura.

1.7 Nagtuo ko nga ang akong magtutudlo naghandom
1 nga magkig-lambigit sa mga estudyante nga gikan
Intercultural sa nagkalahi-lahi nga kultura.

Sensitivity 1.8 Nagtuo ko nga ang akong magtutudlo malingaw sa
nagkadaiya nga kultura niini nga klase.

1.9 Nagtuo ko nga ang akong magtutudlo dili
komportable palibot sa mga estudyante nga
nagkadaiya ang kultura.

2.1 Nagtuo ko nga ang akong magtutudlo naga-huna-
huna of lahi-lahi nga mga pamaagi nga iyang
mapasundayag ang iyang kaugalingon sa klase
nga nagkadaiya ang Kultura.

2.2 Nagtuo ko nga ang akong magtutudlo nasayod
2 kung unsa mulihok ang mga estudyante niini nga
Intercultural klase nga nagkadaiya ang kultura.

Awareness | 2.3 Nagtuo ko nga ang akong magtutudio nasayod sa
pagka-amgid sa nagkadaiya nga mga kultura nga
anaa niini nga klase.

2.4 Nagtuo ko nga ang akong magtutudlo nasayod sa
kalahian sa nagkadaiya nga mga kultura nga anaa
niini nga klase.

3.5 Nagtuo ko nga ang akong magtutudlo naga-tigman
sa iyang kaugalingon nga kultura, lakip pod ang
nagkadaiya nga kultura sa mga estudyante, sa
iyang pagtudlo sa unod sa leksiyon.

3.6 Nagtuo ko nga ang akong magtutudlo nagatug-an
3 og kultural nga impormasyon bahin sa iyang
Intercultural kaugalingon didto sa mga estudyante.

Adroitness 3.7 Nagtuo ko nga ang akong magtutudlo naga-takdo
sa iyang pamaagi sa pagpahibalo sa iyang lahi nga
klase.

3.8 Nagtuo ko nga ang akong magtutudlo
gapaningkamot alang tanan estudyante maka-
salmot sa klase.




Control Number:
Name of School:
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Location of School:

Palihog sulati og Y ang gitas-on sa imong pag-uyon bahin sa matag pahayag
mahitungod sa imong pag-apil sa mga buluhaton sa eskwelahan.

Palihog himuang giya ang sumusunod:

1-WALA nako ni ginabuhat
2-PANAGSA ra ni nako ginabuhat
3-USAHAY ginabuhat ni nako
4-MAKADAGHAN ni nako ginabuhat
5-KANUNAY ni nako ginabuhat



Student Engagement in Schools

Statement

14  Ganahan ko sa akong ginatun-an sa
eskwelahan.

1.5 Malingaw ko mag-tuon og bag-ong mga butang
1 sa klase.

Affective 1.6 Nagtuo ko nga la-ay ang pag-tuon.

1.4 Akong garbo nga naa ko ini nga eskwelahan.

1.5 Kasagaran buntag, madasigon ko nga
moadto sa eskwelahan.

21  Saklase, gapaningkamot ko kutob sa akong
makaya.

2.2 Naga-salmot ko sa klase.

2.3 Sa klase,gapa-aron-ingnon ra ko nga
nagatrabaho.

24  Saeskwelahan, ga-mantinir ra ko sa akong
Ginabuhat.

B oy 2.5 Saklase, nag-saag akong panghuna-huna.

26 Kung maglisod ko og sabot sa problema,
akon gina-utro og basa hangtod akong
masabtan.

2.7  Aktibo ko nga ga-entra sa mga kalihokan sa
eskwelahan sama sa sports day og picnic.

3.1 Inig magtuon ko,akong ginamatik-matik
Unsay gamit sa akong nahibaw-an sa tinood
Nga kalibutan.

3.2 Inig ga-kat-on ko og bag-o nga butang, ako
Ning ginahunahuna sa akong kaugalingon
Nga mga pulong.

3.3 Inig magtuon ko,akong ginasumpay ang
akong ginatun-an sa akong kaugalingon nga
kasinatian.

Cognitive 34 Akong ginatan-aw unsa pagkahaom tanan

nga mga butang nga ginapangtun-an sa
eskwelahan.

3.5 Akong ginalambigit ang mga butang nga
akong ginatun-an sa mga pare-parehas
nga mga butang nga akong natun-an.

3.6  Akong ginahuna-huna ang hisgotanan para
makahukom ko unsa angay nga matun-an
imbis nga ako lang siyang basahon.
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APPENDIX L
List of Specific Items per Indicator



Partl -

Reliability Statistics

Cronbach's
Alpha

Cronbach's
Alpha Based on
Standardized

ltems

N of ltems

.738

742

11

Interpretation: The alpha coefficient for the 11 items is .738,

suggesting that the items have relatively high internal consistency.

(Note that a reliability coefficient of .70 or higher is considered
"acceptable” in most social science research situations.)
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Note: Item number 1 is deleted as suggested by the test in order

to
be accepted.
Item-Total Statistics
Scale Mean if | Scale Variance | Corrected ltem- Squared Cronbach's
Item Deleted if ltem Deleted Total Multiple Alpha if ltem
Correlation Correlation Deleted

Q2 459800 6.102 .665 678
Q3 45.9800 6.102 665 678
Q4 46.0400 7.345 150 751
Q5 45.8600 6.939 334 726
Q6 45.8800 6.189 657 681
Q7 46.0600 7.527 .083 .760
Q8 45.9600 6.488 497 .703
Q9 45.7800 6.420 621 .689
Q10 45.8800 7.496 105 .756
Q11 45.9400 7.486 101 757
Q12 45.8400 6.627 478 .707




Part Il -
Reliability Statistics
Cronbach's Cronbach's N of ltems
Alpha Alpha Based on
Standardized
ltems
.806 .814 18

Interpretation: The alpha coefficient for the 18 items is .806,

suggesting that the items have relatively high internal consistency.

(Note that a reliability coefficient of .70 or higher is considered
"acceptable” in most social science research situations.)

Item-Total Statistics

Scale Mean if | Scale Variance | Corrected Iltem- Squared Cronbach's
Item Deleted if tem Deleted Total Multiple Alpha if Iltem
Correlation Correlation Deleted
Q1 78.9400 14.098 .709 778
Q2 78.9400 14.098 .709 778
Q3 79.1200 16.516 -.045 .823
Q4 79.2800 14.736 417 .794
Q5 78.9400 14.098 .709 778
Q6 78.9400 14.507 575 .786
Q7 78.9400 14.507 575 .786
Q8 79.0800 16.810 =117 .827
Q9 78.9600 16.774 -.107 .824
Q10 79.0400 15.876 125 812
Q11 79.1400 14.939 .359 .798
Q12 79.0800 14.687 440 .793
Q13 79.0000 14.041 671 779
Q14 79.0200 14.020 663 179
Q15 79.1000 15.847 124 813
Q16 79.3000 15.276 274 .804
Q17 79.0000 14.041 671 779
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lQ18 I 79.0800 14.402 .521 : .788l
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