








ABSTRACT

The study aimed to establish the relationship between self-assessment
of English writing skills and use of writing strategies in UM Panabo College.
The independent variable of this study was self-assessment of English writing
skills. The dependent variable was use of writing strategies and its indicators
were before writing and after writing. The researchers use quantitative, non-
experimental, and correlation relation design and the statistical tools were
Mean and Pearson-r. The result of the computation using r-value 0.560
associated with the not significant value of 0.000 of P-value which is less than
the alpha of 0.05. Moreover, there is a significant relationship between self-
assessment of English writing skills and use of writing strategies of students in
UM Panabo College. It indicates that self-assessment plays a role in making

the use of writing strategies that is to be taught to the students.
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Chapter 1

BACKGROUND AND ITS SETTING

Background of the Study

Throughout Pakistan, students ' use of writing techniques is alarmingly
weak and inferior. Though English-language users across Pakistan increased
exponentially from 2% in 1961 to 49% in 2003, they still face English
language problems, particularly in writing. These issues are generally caused
by grammatical deficiency, clarity, definition expansion, content selection,
theme word, procedural laws, complexity, form, shortage of vocabulary, and
extensive vocabulary (Dar & Khan, 2015). Within and outside the institution's
sphere of influence. In the first year, student engagement is influenced by the
students' prior experiences of education, their expectations, and aspirations,
which influence their perceptions of various engagement measures. Besides,
integration into both the university's academic and social community is vital for
instilling a 'sense of belonging' or 'sense of being a student,” which is a
precursor for engagement (Hardy and Bryson, 2009).

Globally, education is accorded as a weapon that can be used to
eradicate the illiteracy raise human beings' social status. As well as building a
nation (Ajegbomogun & Salami, 2011). Education is widely recognized as one
indicator of development. One of the primary purposes of education is to
produce trained human resources, overcoming development impediments in
Nigeria. According to the National Policy on Education (NPE, 2014),
education is seen as an instrument per excellent which is purposely designed

to develop a nation economically, culturally, technologically, politically, and
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socially. Student writers face different writing issues at different stages in their
study. These challenges can also be categorized as physical, psychological,
emotional, and pedagogical (Haider, 2012; Hyland, 2003). They contend with
English's structural components; as an inaccurate form, the context and
understanding of the language deciphered by a reader requiring a mental
process become difficult (Quintero, 2008; Nik, Hamzah, & Rafidee, 2010).

In Laoag, there were problems with publishing scholarly papers of
students in terms of diverse ideas, contents, and the concepts of interpersonal
contacts are lacking. In terms of language and syntax, sentences' structure is
reduced, and using of words or expressions is improper. Moreover, using the
first-person pronoun in terms of convenience and objectiveness and the need
for language use citations is limited. The overall learners' quality of scholarly
papers is clearly changing from needs improving to normal. Besides, private
school students' standard of scholarly papers is greater than that of public
school students ' scholarly papers.

In Panabo City, spelling and punctuation also found in abundance in
writing samples in a particular school. Moreover, none of the present study
participants identified such mistakes as a problem area during the interviews.
Learners appear to spell words according to their appearance, a process that
results in incorrect spelling. Likewise, there is no subject-related information
open to students. We cannot write well if students do not have expertise. The
instructors often struggle to provide learners with adequate writing skills and
techniques.

Therefore, in this context, the researchers are convinced and motivated

to conduct the study such that students of UM Panabo college taking thought
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on finding the relationship between the skills in writing English through self-

assessment and using writing methodologies.

Statement of the Problem
The research is designed to explore and determine the relationship
between self-assessment of Skills in writing English self-assessment and the
use of writing strategies in students with first-year BSED. To make this
research realized here are the following questions that sought answers:
1. What is the level of self-assessment English writing skills?
2. What is the level of the use of writing strategies in terms of:
2.1 Before Writing
2.2 After Writing
3. Is there a significant relationship between the use of writing

strategies and student engagement?

Hypothesis
This null hypothesis is based on the third question of the problem
statement and tested at 0.05 level of significance. There is no significant

relationship between the use of writing strategies and student engagement.

Significance of the Study

This research was conducted for the intention of providing benefits to a
specific group.

Students. This may help the student assess themselves and focus on

the process of teaching and learning. Expand their writing skills, too.
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Teacher. This may guide the teacher to identify the strength,
difficulties, and interests in the teaching-learning process for the student
asses.

Researchers. This research will provide potential researchers with the
learning that self-assessment of English writing skills and the use of writing

techniques are very relevant.

Theoretical and Conceptual Framework

The analytical and conceptual frameworks are presented right here,
with the exclusive hypotheses that support all factors in English writing
abilities self-assessment and the use of writing techniques.

This research was inspired by Al Fallay's 2004 theory, which stated
that self-assessment strategies in English writing skills provide important ways
to improve learners learning progress through assessment and evaluation.
Self-encompasses a wide variety of principles and methods. The use of self-
methods in written assessment is expected to promote growth in learners'
ability to write and transfer to future assignments in writing.

Nonetheless, the benefits of self-assessment in teaching, enhancing
critical thinking, and promoting healthy learner habits are reinforced by
numerous theoretical models. Work among ESL / EFL students on the
accuracy and relevance of self-assessment has produced mixed results.

Therefore, self-assessment of English writing skills implies integrating
any practice in its finest context that allows authors to reflect about, review,
and rewrite their content. Therefore, the author increases the piece of writing
in hand and builds the skills that will be needed sooner. This also involves all

the activities that can be done to improve learning further. The evaluation



INDEPENDENT VARIABLE

XV

DEPENDENT VARIABLE

SELF-ASSESSMENT OF
ENGLISH WRITING SKILLS

USE OF WRITING
STRATEGIES

e Before Writing
e After Writing

Figurel.Conceptual Paradigm Showing the Variables of the Study.




XVi

phase must also be monitored to help students self-assess since it is relevant
not only for the end product but also for the method by which it was achieved
(Segers, Dochy, & Cascallar, 2003).

The independent variable, as shown in Figure 1 of the study's
conceptual model using Writing Strategies with the following indicators:
Before Writing and After Writing. Before writing, it refers to any activity that
enables an individual to know about a subject, identify intent, assess an
audience, and prepare to write and rhetoric in philosophy closely related to
creativity practice (Nordquist 2019). After writing, takes a rough draft and turn
it into something perfect. It helps improve the job of students (Miriam C.,

2009).

Definition of Terms

For a better understanding of the analysis, the following concepts are
described conceptually and operationally.

Self-Assessment of English writing skills. It is part of the learning
process as it encourages learners ' development (Kostopoulou, 2008). This
study helps students improve their critical thinking and attain their English
language writing skills during the learning phase.

Use of Writing Strategies is an evolving process that extends from
childhood to college and beyond. It has always been considered to play a
significant role in the process of learning a second language (Ismail, 2010). In

this study, it refers to before and after writing.
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REVIEW OF RELATED LITERATURE

This section discusses related literature and studies reviewed by
researchers that are considered to be relevant to the present studies and are
significant. They are cited here to provide observations and viewpoints on the
inquiry underway.
Self-Assessment of English writing skills

English writing skills on self-assessment come from combining
teaching and learning. This is concerning the idea of learners and tutors being
independent and providing distinct roles and areas of focus. Self-assessment
frees tutors / readings with high test loads rationally sometimes. When the
primary appraisal task is the learners ' job, the tutor/teacher is much more a
facilitator and test supervisor in collaboration with the students in the self-
assessment process. Teaching and studying are merely participatory activities
held together to some extent, the ' glue ' of evaluation. However, within the
inclusive ' learning community, ' there is contradictory self-assessment. All
participants are involved in addressing the learning and behaviors contributing
to such learning. Self-assessment as the need emerges; the determinant is
the learner (Taras, 2010)

Mok et al. (2006) stated that self-assessment in education means that
self-assessment of student teachers is at the beginning, middle, and end of
learning phases. The students sought self-help assistance. At the end of the

studies, they reported being more knowledgeable about their own learning.
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Self-assessment is an ability to recognize weaknesses and strengths
and areas of improvement of self-performance that have acquired
considerable interest from scholars (Falchikov & Boud, 1989; Graham &
Harris, 1993; Boud, 2000; Zimmerman, 2002). In any case, it is fair, and just
that practice, support, and expertise are vital elements in various research
studies to improve the standard of self-assessment (AlFallay, 2004; Hasani &
Rouhollahi Moghadam, 2012; Orsmond, Merry & Reiling, 2000; Taras, 2001).

Writing skills behavior stems from the person's self-concepts and the
importance that the individual puts on writing. Therefore, students who
consider writing as valuable and important and who have personally relevant
motives for writing should indulge in more anticipated writing and maximum
effort. Highly motivated authors are named certain kinds of students (Harmer,
2014).

Collins (n.d.) claims that writing strategies are cognitive and
metacognitive processes used by authors to regulate writing performance.”
Writing as a social imperative in the context that it provides evidence to the
learners that they are making progress. Writing also allows language learning
more successful and realistic by providing a range of inside and outside the
classroom experiences (Takrouri, 2002).

Kostopoulou (2008) who said self-assessment is part of the process of
learning, and it encourages the development of the learners. The Common
European System of Reference for Languages (2001) provides that the main
potential for self-assessment is to use it as a method for inspiration and
awareness-raising, allowing learners to understand their abilities, recognize

their weaknesses, and guide their learning more effectively. Via the self-
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assessment process, reflecting on weaknesses and strengths encourages
inner voice, improves learners ' awareness of what their functions are needed,
and what active learning entails. By watching out and reflecting on their roles
and learning practices, learners develop metacognition to realize and be
aware of one's own learning.

According to Taras (2015), preparing students for self-assessment,
evaluation has been the "only upholder" of teaching and learning in higher
education, excluding or disadvantaging students from this. If an assessment is
conducted in secret with tutors keeping the foundation on which they make
assessments, learners may find themselves in a client role, which can

generate distrust and feelings for them.

Use of Writing Strategies

Lei (2008, 2012) believed that writing strategies were "consciously
performed coordinated actions to encourage writer practices in communities”
and identified four types of writing strategies by building upon the
organizational theory. These are object-focused, rule-mediated, role-
mediated, and community-mediated strategies.

Besides, LAN et al. (2011), entitled "Effects of directed writing

strategies on students ' writing attitudes based on media wealth theory,"
sought to establish various driven writing strategies based on media wealth
theory and further examine the effects of these writing strategies on young
students ' writing attitudes in terms of motivation, satisfaction, and anxiety.
Gilmore (2009) stated that writing in the mother tongue is challenging for

many learners. However, the students ' trouble and distress in writing in the

second language are compounded.
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Hasa (2016), writing for non-academic and non-technical purposes,
may be described as general writing. That is the style of writing that we use in
our everyday lives. All journal and diary entries, emails, newspapers, papers,
advertising, signs, and so on are written in a general writing style. While
general writing often includes correct spelling and grammar, it is not as
stringent as academic writing. Moreover, the use of slang, contractions,
clichés, and other terms is not restricted. The general conversation may be
informal, formal, or semi-formal, but academic writing would be simpler and
easier to understand.

Strict quotations and quotes should be used in general literature, too. It
is essential to hold consultations and information sessions with students
before incorporating an approach to self-assessment in teaching in order to
facilitate understanding, discuss and decide on evaluation criteria and clarify
the correct objectives and learning outcomes. To do this effectively, time for
such assignments must be set aside at the expense of material in the class to
be provided alternatively. Self-assessment generally supports student
learning and is one of the essential skills learners need for future professional
development and lifelong learning. It enhances the capability of qualified
apprenticeship assessors (Boud and Falchikov 2006).

Before writing, before publishing, the period of 'ready to write' the
conventional idea of authors having a thoroughly thought-out subject and
being able to float to the screen is ludicrous. Tentatively, authors prefer to see
what they think and where they want to go (Gail Tompkins, Rod Campbell,

and David Green, 2010). If you compose, anything you do involves helping
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you evaluate your central idea or what details, descriptions, motivations, or
content you will include.

Free writing, brainstorming, and clustering are prewriting styles.
Thinking, relating to others, reading material relevant to it, describing or
arranging ideas all are ways of prior learning. Furthermore, you will prewrite at
any point in the writing process. Only stop and start using one of these
methods whenever you want to think about new ideas (McDonald and
Salomone, 2012).

After Writing. According to Velasquez (2018), upon studying or post-
writing methods, they provide learners with a way to outline, evaluate, and
criticize what they have already learned. They also need to research, update,
and review their paper.

Students are forced to keep an eye on the terms they have selected
through studying or post writing. It also draws attention to lost or misused
phrases. As people re-read quietly, especially their own language, they
sometimes substitute the right word, or look at missing words without knowing

they are gone. Loud speaking relies on the page's real words.
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METHOD

This chapter includes the study's research design, research subject,
analysis instrument, data collection method, and statistical care, and statistical

methods.

Research Design

The study used correlational research design in determining the
relationship between self-assessment of English writing skills and the use of
writing strategies. Correlational research focuses on developing relationships
between two or more variables in the same population or among the same
variables in two populations (Leedy & Ormrod, 2010).

There are two main reasons why researchers involved in quantitative
interactions of variables would choose to do a correlational study rather than
an experiment. The first is that the statistical association is not regarded as
causal. The other reason why researchers would choose to use a correlation
test rather than an experiment is that the purpose of the correlation study is to
investigate "the degree to which changes in one characteristic or variable are
related to discrepancies in one or more other characteristics or variables"
(Leedy & Ormrod 2010).

Correlational Research Development was used to investigate the
connection between English writing skills self-assessment and the use of
writing strategies. The development of the research, therefore, used a

standardized questionnaire to gather data.
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Research Subject

The study respondents were the First year BSED-English students
enrolled in GE 2 in the Department of Teachers Education in UM Panabo
College. Random sampling was used in selecting the respondents.

There are 61 total populations of First-year BSED-English students

with 20 males and 41 females.

Research Instrument

The research used the standardized questionnaire. It was used to have
reliability, validity, objectivity, and quantification. The amendments were
integrated into the final draft oft of the questionnaire. It was made simple,
brief, but concise sentences for a fundamental understanding of the students.
The questionnaire contained checklists using Likert's Scale, which consists of
5 dimensions in numerical values that correspond to the descriptive
equivalents.

With the researchers' desire for the items' appropriateness, the
guestionnaires of each variable were submitted and validated by the panel of
experts. Their feedbacks and propositions were taken into considerations and
incorporated in the finalization and administration of the instruments.

Presented below are the descriptive rating and the equivalent, which
were used to describe the level of the self-assessment of English writing skills
and use of writing strategies among first-year BSED English of UM Panabo
College.

The following measure was used to evaluate the self-assessment of

English writing abilities:



Scale
4.21-5.00

3.41-4.20

2.61-3.40

1.81-2.60

1.00-1.80

Equivalent Descriptive
Very High

High
Moderate

Low

Very Low

XXiv

Interpretation

It indicates that self-
assessment of English
writing skills is outstanding.

It indicates that self-
assessment of English
writing skills is ethical.

It indicates that self-
assessment of English
writing skills is moderately

It indicates that self-
assessment of English
writing skills could be better.

It indicates that self-
assessment of English
writing skills is poor.

To determine the use of writing strategies, the following scale was to evaluate the used of

writing strategies:
Scale

4.21-5.00

3.41-4.20

2.61-3.40

1.81-2.60

1.00-1.80

Equivalent Descriptive

Very High

High

Moderate

Low

Very Low

Interpretation

It indicates that the use of
writing strategies is always
observed.

It indicates that the use of
writing strategies is observed

It indicates that the use of
writing strategies is
moderately observed.

It indicates that the use of
writing strategies is least
observed.

It indicates that the use of
writing strategies is not
observed.
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Data Gathering Processes

Questionnaire Validation. Researchers provided questionnaires and
sent them for review to the relevant instructor.

Permission to conduct a study. Researchers sent a letter of
permission to conduct a study at UM Panabo College. They were submitted to
the Director of the school.

The administration of the study. Upon the approval to conduct the
study, the researchers personally dispensed the questionnaire to the target
respondents of the study.

Retrieval of the Questionnaire. After administrating the
guestionnaires, the data were immediately collected, tallied, and subjected to
statistical interpretation.

Statistical Treatment of the Data

The data gathered have been analyzed and interpreted using
appropriate statistical treatment as follows:

Weighted Mean. This was used to determine the level of self-
assessment of English writing skills and the use of writing strategies among
selected first year students of UM Panabo College.

Pearson Product Moment Correlation. This was used to determine
the significant relationship between the self-assessment of English writing

skills and the use of writing strategies.
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PRESENTATION AND ANALYSIS OF FINDINGS

In this chapter, these are the results of the statistical analysis and also
the interpretation findings. There is some table below presented the following
arrangement of the research problem regarding the Self-Assessment of
English Writing Skills and the Use of Writing Strategies to describe its result.
Level of Self-Assessment of English Writing Skill

The level of Self-assessment of English Writing Skills is calculated in
terms of discovery and consolidation strategies. The responses were
analyzed and presented below. Table 1 shows the results of the level of Self-
assessment of English Writing Skill, which have an overall mean of 3.67, with
the descriptive equivalent of high and interpreted as high. The result shows
that BSED-ENGLISH 1st-year students often manifested the use of self-
assessment of English Writing Skills. Item no. 10 can use independent
thinking in writing got the highest mean of 4.00 with the descriptive equivalent
of high. While item no. 7 can successfully conduct library research to locate
information to support ideas that got the lowest mean of 3.48 with the
descriptive equivalent of high.

Independent learning is a period where children begin work
individually. Texts they compose must be familiar. They must come directly
from what was shown in model writing and written in direct writing. Teachers
create environments for children to write, interpret independently, and
respond to texts in writing settings (Harris, P., McKenzie, B., Fitzsimmons, P.,

& Turbill, J. (2003).
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Table 1

Level of Self-assessment of English Writing Skill

Mean Descriptive Equivalent
1. can write a good academic 3.72 High
paragraph.
2. can write a clear topic sentence 3.70 High
that identifies the topic and
controlling idea of a paragraph
3. can arrange thoughts logically 3.68 High
when writing an article.
4. can help and establish key point 3.72 High
logically when writing a paragraph
5. can use appropriate vocabulary 3.63 High
and word forms to effectively
communicate with the reader
6. can use a variety of sentence 3.53 High
structures
7. can do library work effectively to 3.48 High
find information to support ideas
8. can write a good conclusion for an 3.67 High
English essay.
9. can use the word-processing 3.68 High
software to type and format
English essays
10.can use independent thinking in 4.00 High
writing
Overall Mean 3.67 High
Legend:
Scale Descriptive Equivalent
4.21-5.00 Very High
3.41-4.20 High
2.61-3.40 Average
1.81-2.60 Low

1.00-1.80 Very Low
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In comparison, Hardi (2004) found that students stay knowledgeable
about libraries and appreciate the critical roles they serve in the process of
learning. Many of the students were inspired to use the library, catch up with
their homework, finish their ventures, and read newspapers. He said the
factors that hindered the students ' successful library usages were insufficient
library resources.

The remaining items pertained to a high descriptive equivalent. They
interpreted as high are item no. 1 can write an excellent academic paragraph,
item no. 2 can write a clear topic sentence that identifies the topic and
controlling idea of a paragraph, item no. Three can logically organize ideas
when writing a paragraph. Item no. 4 can logically support and develop the
main point when writing a paragraph, item no. Five can use appropriate
vocabulary and word forms to communicate with the reader effectively, item
no. 6 can use a variety of sentence structures, item no. 8 can write a
reasonable conclusion for an English essay and item no. 9 can use a word
processing program to type and format essays in English. Students can
accomplish the transformation from information to knowledge by themselves,
and sometimes they require assistance from instructors or peers.

Students, professors, and researchers in every field use academic
writing to convey ideas, make arguments, and participate in academic writing
by intellectual discourse are characterized by evidence-based assertions,
right word use, logical form, and impersonal expression. Persuasive academic
prose, though sometimes thought of as long-winded or vague, is quite the
opposite: it directly informs, analyzes, persuades, and inspires the reader to

engage critically in a thorough discussion (Valdes 2019).
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Level of Use of Writing Strategies

Presented in Table 2 are the levels of the use of writing strategies in
terms of before writing and after writing, which have a grand mean of 3.91,
with the descriptive equivalent of high. These mean that the three indicators
are applied.

The first indicator, which is the before writing, got an overall mean of
3.97 with the high descriptive equivalent. Item no. 9 use a dictionary to check
things if not sure about before writing got the highest mean of 4.38 with a
descriptive equivalent of very high. While item no. 3 discuss what will write
with other students or teachers who got the lowest mean of 3.60 with the
descriptive equivalent of high.

The remaining items pertained to a high descriptive equivalent. They
interpreted as high are item no. 2 consider the task or assignment and
instructions carefully before writing, no. 1 review class notes, handouts, and
assignment requirements before beginning to write, no. 4 brainstorms and
write down ideas before writing, no. 8 notice vocabulary related to a topic that
will write about and try to remember the words, no. 7 think of the relationships
between what is already know and new things that learn, no. 10 use a
grammar book to check things if not sure about before writing, no. 5 make
plans and notes in native language before writing, no. 6 Before writing the first
draft, do further study outside the classroom to improve writing.

Brainstorming is a way of promoting new ideas and motivating other
participants to collaborate (Wahib & Zidane, 2001). Brainstorming is essential

for



Table 2

Level of Use of Writing Strategies

XXX

Before Writing Mean Descriptive Equivalent

review class notes, handouts, and assignment requirements 4.07 High

before beginning to write.

consider the task or assignment and instructions carefully 4.08 High

before writing.

discuss what is going to write with other students or teacher. 3.60 High

brainstorm and write down ideas before writing 4.05 High

make plans and notes in native language before writing. 3.83 High

before writing the first draft, do extra study outside the 3.73 High

classroom to improve writing.

think of the relationships between what is already know and 3.95 High

new things that learn.

notice vocabulary related to a topic that will write about and 4.03 High

try to remember the words.

use a dictionary to check things if not sure before writing. 4.38 Very High

use a grammar book to check things if not sure before writing.  3.95 High

Overall Mean 3.97 High

After Writing Mean Descriptive Equivalent

give a self a reward after writing. 3.58 High

go back to writing to revise the content and make ideas 3.97 High

clearer.

go back to writing to revise and improve organization. 4.10 High

go back to writing to edit the grammar, vocabulary, spelling, 4.23 Very High

and punctuation.

use a dictionary after finishing the draft. 4.03 High

discuss work with other students to get feedback on how can 3.75 High

improve it.

discuss work with the teacher to get feedback on how can 3.60 High

improve it.

evaluate others students’ writing and give them feedback on 3.70 High

how they can improve it.

record the types of errors have made and do not keep making  3.63 High

the same types of errors.

read the feedback from previous writing and use this feedback 3.98 High

to the next writing.

Overall Mean 3.86 High

Grand Mean 3.91 High

Legend:

Scale Descriptive Equivalent
4.21-5.00 Very High
3.41-4.20 High
2.61-3.40 Average
1.81-2.60 Low
1.00-1.80 Very Low
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both male and female instructors. It allows the recognition and flow of ideas,
and it encourages students to discover ways of running the principle or ideas.
It offers them an awareness of the patterns that children adopt while faced
with a problem or an uncertain situation, or without restraints, that helps
students to know the level of intellectual stock and forms of treating concepts
that were not or were not prepared for them, known as "thinking moments and
often necessary attitudes toward them in ordinary life (Qatami et al., 2008).

After Writing, the second indicator got the overall mean of 3.86 with a
high descriptive equivalent. The only item no. 4 goes back to writing to edit
the grammar, vocabulary, spelling, and punctuation got the highest mean of
4.23 with descriptive mean as very high. While item no. 1 give a reward when
after writing got the lowest mean of 3.58 with descriptive mean as high.

The remaining items pertained to a high descriptive equivalent and
interpreted as high are item no. 3 go back to writing to revise and improve
organization, no. 5 use a dictionary after writing a draft, no. 10 read the
feedback from previous writing and use this feedback in the next writing, no.2
go back to writing to revise the content and make ideas more transparent, no.
6 discuss the work with other students to get feedback on how can improve it,
no. 8 evaluate others student's writing and give them feedback on how they
can improve it, no. 9 records the types of errors have made and do not keep
making the same types of errors.no. 7 discuss work with the teacher to get
feedback on how can improve it.

Hayati and Fattahzadh (2006) suggested that students consult a
dictionary on the meaning of an unfamiliar term to ensure its meanings are

clear based on contextual details. Access to a dictionary enables learners to
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Table 3

Significant Relationship between Self-assessment of English Writing
Skill and Use of Writing Strategies of Students

Correlation Coefficient

Use of Writing Strategies

Self-assessment English Writing Skills 0.560**

P-value (0.000) < 0.05
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SUMMARY OF FINDINGS, CONCLUSION AND RECOMMENDATION

The findings, conclusions, and recommendations drawn by the
researchers from the results are presented in this chapter.
Summary of Findings

Based on the result formulated from the data collected, the researchers
found out the following:

1. The mean of self-assessment of English writing skill has an overall
mean of 3.67 interpreted as ethical.

2. The mean of use of writing strategies has an overall mean of 3.91
interpreted as observed.

3. The correlation value between the level of self-assessment of
English writing skills and the use of students’ writing strategies is 0.560**, and
the P-value is 0.00, which is less than 0.05 level of significance. Therefore,
the null hypothesis is rejected.

Conclusions

The following conclusions are drawn based on the findings of the
study:

1. The level of self-assessment of English writing skills is high.

2. The level of use of writing strategies is high.

3. There is a significant relationship between self-assessment of

English writing skills and the use of writing strategies.






XXXVi

REFERENCES

AlFallay, I. (2004). The role of some selected psychological and personality
traits of the rater in the accuracy of self- and peer-assessment.
System, 32, 407-425. Retrieve from
https://journals.sagepub.com/doi/abs/10.1177/1469787417735604?jour
nalCode=alha

Ajegbomogun & Salami (2011). Students' engagement in relationship to
academic performance. Retrieved from:
file:///C:/Users/umpc%20research%2002/Downloads/JESOC8 201.pdf

Boud, D. (2000). Sustainable assessment: Rethinking assessment for the
learning society. Studies in Continuing Education, 22, 151G167.
Retrive from https://core.ac.uk/download/pdf/82681701.pdf

Boud, D., & Falchikov, N. (2006). Aligning assessment with Council of
Europe. (2001) Common European Framework of Reference for
Language — Learning, Teaching, Assessment. Cambridge University
Press. Retrieve from
http://run.unl.pt/bitstream/10362/7292/1/Binder1.pdf

Collins, J. L. (2000). Review of key concepts in strategic reading and writing
instruction. In J. L. Collins (Ed.), Cheektowaga-Sloan Handbook of
Practical Reading and Writing Strategies (pp. 5-10). Retrieved from
http://gse.buffalo.edu/org/writingstrategies/PDFFilesICHEEKTOWAGA-
SLOAN.PDF.

Council of Europe, (2001). Common European Framework of Reference for
Languages - Learning, Teaching, Assessment. Cambridge: Cambridge
University Press. https://core.ac.uk/download/pdf/303716193.pdf

Dar, M. F., & Khan, I. (2015). Writing anxiety among public and private
sectors Pakistani undergraduate university students. Pakistan Journal
of Gender Studies,10 (1), 121-136. Retrieve from
https://teachingcallskills.files.wordpress.com/2019/03/esllearnerswriting
skills-1.pdf

Falchikov, N. & Boud, D. (1989). Student self-assessment in higher
education: a meta-analysis, Review of Educational Research, 59 (4),
pp. 395430. Retrieve from
https://core.ac.uk/download/pdf/82681701.pdf

Gail Tompkins, Rod Campbell, & David Green (2010). Prewriting for
composition Glossary of Grammatical and Rhetorical Terms.

Gilmore, A. (2009). Using online corpora to develop students’ writing skills.
ELT Journal, 63(4), 363-372. Retrieved from
https://files.eric.ed.gov/fulltext/EJ1080715.pdf


file:///C:/Users/umpc%20research%2002/Downloads/JESOC8_201.pdf
https://core.ac.uk/download/pdf/303716193.pdf

XXXVii

Gu (2003). The use of Dictionary and Contextual Guessing Strategies for
Vocabulary Learning by Advanced English-Language Learners.
Retrieved from
https//www.academia.edu/37501944/The_Use_of Dictionary_and_Con
textual_Guessing_Strategies_for_Vocabulary Learning_by advanced_
English-Language_Learners

Haider, G. (2012). An insight into diffculties faced by Pakistani student
writers: Implications for teaching of writing. Journal of Educational and

Social Research,2(3),17-27. Retrieved from
https://teachingcallskills.files.wordpress.com/2019/03/esllearnerswriting
skills-1.pdf

Hardi, M.Y (2004). “Library use by senior secondary school students in Yendi
District. Department of Information Studies, University of Ghana Legon
2004.p 72. (unpublished). Retrieved from
https//digitalcommons.unl.edu/libphilprac/1298/

Hardy, C and Bryson, C. (2009). Settled in well socially but just getting by
academically: Social and academic transitions to university at the end
of the first year, European First Year Conference: Enhancing the first-
year experience, Theory, research and practice. University of
Groningen, Groningen, The Netherlands, 13-15 May. Retrieved from
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.657.7142&r
ep=repl&type=pdf

Harmer (2014). Students perception of self-assessment and the use of self-
assessment in English writing skill. Retrieved from
https://theodoraadhella.files.wordpress.com/2016/06/rbp_-students-
perception-towards-self-assessment-and-the-use-in-english-writing-
skill.pdf

Harris, P., McKenzie, B., Fitzsimmons, P., & Turbill, J. (2003). Writing in
the primary school years. Tuggerah, NSW: Social Science Press.
Retrieved from https://ffiles.eric.ed.gov/fulltext/EJ832129.pdf

Hasa (2016). Difference Between Academic Writing and General Writing.
Retrieved from https//pediaa.com/difference-between-academic-
writing-and-general-writing/

Hasani. M. T. & Rouhollahi Moghadam. C. (2010). The Effect of Self-
Assessment on Iranian EFL Learners’ Writing Skills 2012. Retrieved
from file://IC:/Users/lumpc%20net-19/Downloads/1-s2.0-
S1877042815035533-main.pdf

Hayati, M., & Fattahzedh, A. (2006). The effects of monolingual and bilingual
dictionaries on vocabulary recall and retention of EFL learners. The
Reading Matrix, 6(2), 125-134. Retrieved from
https://lwww.researchgate.net/publication/315576610 Vocabulary Lear


https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.657.7142&rep=rep1&type=pdf
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.657.7142&rep=rep1&type=pdf

XXXViii

ning_Strategies Employed by Udergraduate EFL_Jordanian_Student
s

Hyland, K. (2003a). Genre-based pedagogies: A social response to process.
Journal of Second Language Writing, 12(1), 17-29. Retrieved from
http://dx.doi.org/10.1016/S1060-3743(02)00124-8

Hyland, K. (2003b). Second language writing. Cambridge: Cambridge
university press. Retrieved from
https://ffiles.eric.ed.gov/fulltext/EJ1078947.pdf

Ismail, S. A. (2010). Exploring students’ perceptions of ESL writing. Retrieved
from url: https://goo.gl/vdpkQc. Date retrieved on April 30, 2017.

Kostopoulou, S. (2008). Learner self- assessment: innovation and change in
the culture of assessment. Journal of Postgraduate Research, Trinity
College Dublin, 7, pp. 119- 135. Retrieved  from
https://run.unl.pt/bitstream/10362/7292/1/Binder1.pdf

LAN, et al. (2011). Effects of Guided Writing Strategies on Students’ Writing
Attitudes Based on Media Richness Theory. Retrieved from
https://eric.ed.gov/?id=EJ946620

Lei, X. (2008). Exploring a sociocultural approach to writing strategy research:
Mediated actions in writing activities. Journal

Lei, X. (2012). Understanding Good language Learners’ Writing Strategy Use
in the Chinese EFLContext:

Leedy, P. D. & Ormrod, J. E. (2010). Practical research: Planning and design
(9th ed). UpperSaddle River NJ: Pearson. Retrieved from
file://IC:/Users/umpc%20research%2002/Downloads/FundamentalsofQ
uantitativeResearch.pdf

McDonald & Salomone (2012). The Writer's Response, 5th Edition.
Retrieved from https://www.cengage.co.uk/books/9780495906261/

Miyanaga (2006). The use of Dictionary and Contextual Guessing Strategies
for Vocabulary Learning by Advanced English-Language Learners.
Retrieved from
https//www.academia.edu/37501944/The_Use_of Dictionary_and_Con
textual_Guessing_Strategies_for_Vocabulary Learning_by advanced
English-Language_Learners

Mok, M., Lung, C., Leng, W., Ng, R. (2006). Self-assessment in higher
education: experience in using meta-cognitive approach in five case
studies. Assessment and Evaluation in Higher Education, 3 (4), pp. 415
- 433. Retrieved from
https://run.unl.pt/bitstream/10362/7292/1/Binder1.pdf


https://files.eric.ed.gov/fulltext/EJ1078947.pdf
file:///C:/Users/umpc%20research%2002/Downloads/FundamentalsofQuantitativeResearch.pdf
file:///C:/Users/umpc%20research%2002/Downloads/FundamentalsofQuantitativeResearch.pdf

XXXiX

Nik, Y. A., Hamzah, A., & Rafidee, H. (2010). A comparative study on the
factors affecting the writing performance among Bachelor students.
International Journal of Educational Research and Technology, 1(1),
54-59. Retrieved from
https://www.researchgate.net/publication/311669829 ESL Learners’_
Wrting_Skills_Problems_Factors_and_Suggestions

Norquist, (2019). Prewriting for Composition Glossary of Grammatical and
Rhetorical Terms. Retrieved from
https://www.thoughtco.com/prewriting-composition-1691676 of Second
Language Writing, 17(4), 217-236.

Orsmond, P., Merry, S. & Reiling, K. (2000). The use of student derived
marking criteria in peerand self-assessment, Assessment and
Evaluation in Higher Education, 25(1), 23-38. Retrieve from
https://core.ac.uk/download/pdf/82681701.pdf

Qatami et al. (2008). Creative Thinking. Amman, Al-Quds Open University
Publications. Retrieved from
https://www.researchgate.net/publication/320491254 The_Effectivenes
s_of _Using_Brainstorming_Strategy_in_the_Development_of Academi
c_Achievement_of Sixth_Grade_Students_in_English_Grammar_at P
ublic_Schools_in_Jordan

Quintero, L. M. (2008). Blogging: A way to foster EFL writing. Colombian
Applied  Linguistics Journal, 10(1), 7-49. Retrieved from
https://teachingcallskills.files.wordpress.com/2019/03/esllearnerswriting
skills-1.pdf

Segers, M., Dochy, F., & Cascallar, E. (Eds.). (2003). Optimising new
models of assessment: In search of qualities and standards. Boston:
Kluwer Academic Publisher. Retrieved from
file:///C:/Users/lumpc%20net-19/Downloads/1-s2.0-
S1877042815035533-main.pdf

Takrouri (2002). Students perception of self-assessment and the use of self-
assessment in english writing skill. Retrieved from
https://theodoraadhella.files.wordpress.com/2016/06/rbp_-students-
perception-towards-self-assessment-and-the-use-in-english-writing-
skill.pdf

Taras, M. (2001). The use of tutor feedback and student self-assessment in
summative assessment tasks; towards transparency for students and
tutors. Assessment and Evaluation in Higher Education, 26(6), pp. 605
- 614. Retrieve from https://core.ac.uk/download/pdf/82681701.pdf

Taras, M. (2010). Student self-assessment: processes and consequences.
Teaching in Higher Education 15(2), 199-209. Retrieved from
https://www.tcd.ie/CAPSL/assets/pdf/Academic%20Practice%20Resou
rces/Guide%20t0%20Student%20Self%20Assessment.pdf



xI

Taras, M. (2015). Innovative pedagogies series: Innovationsin Student-
centered assessment. Higher Education Academy, York, UK. Retrieved
fromhttps://www.heacademy.ac.uk/system/files/maddalena_taras_final.
pdf

Valdes (2019). An Introduction to Academic WritingCharacteristics and
Common Mistakes to Avoid. Retrieved from
https://www.thoughtco.com/what-is-academic-writing-1689052

Wahib, M., & Zidane, N. (2001). Thinking programs, types - strategies -
methods. Dar Al-Elm for printing and publishing, Faculty of Education,
Mosul University. Retrieved from
https://ffiles.eric.ed.gov/fulltext/EJ1172133.pdf

Wing Jan, L. (2001). Write ways: Modelling writing forms. Oxford; New York:
Oxford University Press. Retrieved from
https://files.eric.ed.gov/fulltext/EJ832129.pdf

Zimmerman, B. J. (2002). Becoming a selféregul@ted learner: An overview.
Theory into Practice, 41, 64G70. Retrieve from
https://core.ac.uk/download/pdf/82681701.pdf


https://files.eric.ed.gov/fulltext/EJ1172133.pdf
https://files.eric.ed.gov/fulltext/EJ832129.pdf

xli

Appendix A

Letter of Permission to Conduct the Study

July 23, 2018

DR. CELSO L. TAGADIAD
School Director
UM Panabao Coliaga

Daar S

The undersigned are fourth year studants who are currently conducting a research
anlitled “Seif-assassment of English Writing Skils and the Use of Witing Siratagies’
03 a final requirament 1o the course EdRes 1.

To this matter, we would kke to ask permission from your good office fo allow us 1o
conduct our study to the first year students of UM Panabo College specially the
students coming from the Education major in English

The data shall e treated with outmaost confidentaiity.
Woe highly appreciate your positive response (o this mattar,
Thank you and God bless

Respeactiully yours.
NOVA Mﬁ CULPA
sy

JESSA G. SINGSON
o i Da Ve,

ANA Gﬁt’ S0QUISO

Ressarchars

Notad by

DR. MARI . LAUREL
Research Agyi



Appendix B-1

Validation Letter

June 8, 2019

DICKEY MOSQUEDA
Program Heasd-AS
UM Panabo College
Panato City

Sir:

You ww one of the chosen expert evaluators of our questionnaire on *Self-
Assesamant of English Writing Skills and Use of Writing Strategies™ in UM
Panabo Collage

In this ragard, It would be approciated very much If you can shafe your expanise
by rating its contents It would be a great help also for the underaigned if you
cah wiite your comments. suggostions and recommandations that will improve
tha sbove mentioned questonnalmn.

Thank you very much for your kind cooperation and valuable contribution o this
raGUEAL,

xlii



xliii

Appendix B-2

Validation Letter

You % otw ol the copnee erset sty of s Guastoviare on et
Absesamart of Exgint Vg Sate ot Uve of Virter Shswpes’ m UM
Putabe Cotege

P e 1 w0 e mirreeed ey e § gy e ke 0w
pwtee S5 e oy e e b gert e M0 N M
engned oo » o o Loty appesions o
TRCCIYENAIWIINE 0587 0 | i1 j0r T o alaive e B g e 4§

TR you vy Mttt yias wo Conpmamon and setatis camtston o
e g

Emeredy oy

lova@;cun
§ )
ANA ‘ P. 300UIS0




Appendix C-1

xliv

Questionnaire Validation Sheet
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ox

. CLARITY OF DIRECTION AND ITEMS
The vocabulary level, language structure and
conceptual level of the questions suil the level of
respcndents. The test directions and items are written
in clear and understandable manner.

. PRESENTATION/ORGANIZATION OF ITEMS
The items are presented and organized in logical
manner.

3. SUITABILITY OF iITEMS

The items appropriately represent the substance of
the research. The gquestions are designed 1o
determine the conditions, knowledge, perceptions and
attifude ihat are supposed to be measured.

. ADEQUATENESS OF ITEMS PER CATEGORY

The items represent the coverage of the research
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needed for the research.
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The instrument as a whole fulfills the objeclives for
which it was constructed.

. OBJECTMVITY ;
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researcher.
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Self-Assessment of English Writing Skills and Use of Writing Strategies

Adapted by: Theodora Rani (2015)

Part 1. Profile of the Respondents

Name :(optional) Position:

Year Level Date:

Instruction: Below are questions that measure Self-Assessment of English

Writing Skills. Please put a check mark (V) appropriate to your answer using

the given scale.

5-always or almost always true of me  4-usually true of me

3-somewhat true of me 2-usually not true of me

1-never or almost never true of me

Part 2. Self-Assessment in Writing English

1. | can write a good academic paragraph.

2. | can write a clear topic sentence that identifies the
topic and controlling idea of a paragraph

3. | can logically organize my ideas when | write a
paragraph.

4. | can logically support and develop my main point
when | write a paragraph.

5. | can use appropriate vocabulary and word forms to
effectively communicate with the reader
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6. | can use a variety of sentence structures

7. | can successfully conduct library research to locate

information to support my ideas

8. | can write a good conclusion for an English essay.

9. | can use a word processing program to type and
format my essays in English

10. I can use my own independent thinking in my
writing.

Part 3. Use of Writing Strategies

A. Before Writing

1. | review my class notes, handouts, and
assignment requirements before beginning to write.

2. | consider the task or assignment and instructions
carefully before writing.

3. I discuss what | am going to write with other
students or my teacher.

4. | brainstorm and write down ideas before | begin
to write.

5. I make plans and notes in my native language
before writing.

6. Before writing the first draft, | do extra study
outside the classroom to improve my writing.

7. | think of the relationships between what | already
know and new things that I learn.

8. I notice vocabulary related to a topic that I will
write about and try to remember the words.

9. I use a dictionary to check things | am not sure
about before | write.

10. | use a grammar book to check things | am not
sure about before | write.
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B. After Writing

1. | give myself a reward when | have finished
writing.

2.1 go back to my writing to revise the content and
make my ideas clearer.

3.1 go back to my writing to revise and improve my
organization.

4.1 go back to my writing to edit the grammar,
vocabulary, spelling, and punctuation.

5. | use a dictionary after | finish writing a draft.

6. | discuss my work with other students to get
feedback on how | can improve it.

7. | discuss my work with my teacher to get
feedback on how I can improve it.

8. | evaluate others students’ writing and give them
feedback on how they can improve it.

9. I record the types of errors | have made so | do
not keep making the same types of errors.

10. | read the feedback from my previous writing
and use this feedback in my next writing.
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