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is having a difficult time with the backhand; very in-
consistent and rarely contacting the ball with the pad-
dle. Should the teacher reprimand the student for being incon-
sistent with the striking skills? Obviously no; it is the teacher’s
responsibility to provide feedback on the swing mechanics to
help the student improve their skill. Later in the same lesson,

D uring a pickleball lesson the teacher notes that a student

another student is swinging the paddle in an unsafe manner.

Should the teacher reprimand the student for being unsafe?
Too often a teacher will reprimand a student, place the student
in time out or send them out of the class, instead of teaching
that student the appropriate way to act in class. Just as it is
important in the psychomotor domain for teachers to provide
feedback on skill, so too is the teaching in the affective domain
to provide feedback on classroom expectations.

The importance of having students learn, follow and value
classroom expectations cannot be understated (Locke, 1974;
McCaughtry et al., 2008). Without effective classroom man-
agement, student learning and achievement are minimized
(Marzano & Marzano, 2003). It is important that teachers
go beyond just telling students the expectations of the class-
room, and actively engage students in activities that high-
light expectations. The use of cooperative learning strate-
gies and activities can help students understand and value
expectations, all while developing prosocial behaviors. The
purpose of this article links cooperative learning activities
to the development of prosocial behaviors while reinforcing
classroom expectations to create a smooth, consistent and
positive learning environment.

Cooperative Learning Activities

Using cooperative activities to help students develop prosocial
behaviors and understand classroom expectations involves stu-
dents in the learning process, helps students gain personal mean-
ing, and develops a deeper understanding of the expectations. The
goals of cooperative learning are to form group cohesion, mutual
support, and collaborative participation, to successfully complete
a task as a group (Johnson & Johnson, 1990). When students
participate in cooperative activities, there is a collaborative unity
exhibited between students. An important element within co-
operative learning is group processing. Dyson et al. (2010) de-
scribed group processing as a student-centered discussion with
teacher facilitation. These discussions involve both affective and
cognitive tasks that are often considered in physical education
as strategizing. When students utilize group processing within a
physical education setting, they learn to create meaning regard-
ing the task, learn how their group can function more effectively
together, and then are able to transfer the meaning of the task
into other parts of their lives (Sutherland et al., 2014).

By participating in cooperative activities, at the beginning
and throughout the school year, students then learn to work to-
gether toward the completion of a common task using listen-
ing, communication and consensus decision-making strategies.
Cooperative activities support real-world critical thinking and
decision making among students, and students can implement

the ABCDE:s of problem solving (Kreidler, 1994). Each activity

4 Strategies

Cooperative
activities allow
students the
opportunity to
participate together,
respect each other
when trying to solve
a problem, include
all members of the
team, and be safe
both emotionally and
physically when dealing
with success or failure.

begins by the students “Asking” about the problem or chal-
lenge presented. Then students “Brainstorm” or plan strategies to
solve the problem. Next, students use critical thinking skills to
“Choose” the best and most logical way to complete the task.
‘Then comes the trial and error to “Do” their strategies to see if
they are successful. Finally, the students “Evaluate” their plan to
see if they were successful completing the task. At the conclu-
sion of the activity the teacher can aid in the students’ evaluation
process by leading them through a series of debriefing questions.
Cooperative activities allow students the opportunity to partici-
pate together, respect each other when trying to solve a problem,
include all members of the team, and be safe both emotionally
and physically when dealing with success or failure. Table 1 pro-
vides a number of online cooperative activity resources.

Classroom Expectations

In the beginning of a school year, a teacher designs a man-
agement system to direct and guide student behavior (McLeod
et al,, 2003). Classroom management involves the review of ex-
pectations that help a classroom run smoothly and avoid uncer-
tainty, which can lead to classroom chaos. Rules are classroom
expectations regarding appropriate and inappropriate behav-
ior, such as respecting others, doing your best, and playing fair.
Management protocols are procedures that provide a smooth
class operation, such as how to: turn in assignments, take atten-
dance, enter the gymnasium, and distribute or collect equipment.



Table 1. Web Site Resources for Online Cooperative Activities

http://www.games-wiki.org/wiki/

https://www.teampedia.net/wiki/
http://mrgym.com/Cooperatives/

https://www.education.com/activity/
https://icebreakerideas.com/cooperative-games/

SO T AP G OIS

https://bizfluent.com/info-8142941-group-games-teach-respect.html
www.learningforlife.org/exploring/resources/99-720/x07.pdf

https://financesonline.com/10-team-building-games-ideas-try-company/

9. http://physicaleducationandmore.blogspot.com/2012/08/responsible-personal-and-social-behavior. html
10. https://www.pecentral.org/lessonideas/cooperative/cooperativeindex.asp

11. hetps://www.flaghouse.com/pages/project-adventure/activities/

12. https://kidactivities.net/41-fun-cooperative-games-for-kids/

Establishing the learning environment through active experi-
ences that reinforce protocols and expectations can promote pro-
social behaviors and a smooth-running educational climate.

The foundation for any efficient and effective classroom, where
student learning and achievement are abundant, is having well-
established classroom expectations. Effective classroom manage-
ment has been demonstrated as one of the key variables in student
achievement (Kounin, 1970; Marzano & Marzano, 2003). An ef-
fectively managed classroom environment establishes smoothness
and consistency within the class setting (Kounin, 1970). The be-
ginning of the school year is the time when expectations are cs-
tablished to create consistency within the flow of the classroom
(Kounin, 1970). Classroom expectations can be aligned with Helli-
son's teaching social and personal responsibility model (Hellison,
2011). This model highlights levels associated with student be-
havior, which are self-control, involvement, self-responsibility and
caring, which can provide a foundation or underpinning for most
classroom expectations. Established expectations guide student
behavior and provide clarity for the boundaries of the classroom.
These boundaries help students understand appropriate and inap-
propriate behaviors. Students who do not understand the class-
room expectations can become off task, cause disruptions, and hin-
der themselves and classmates with learning. The following themes
within classroom expectations align with Hellison's teaching social
and personal responsibility model: responsibility (self-control), par-
ticipation (involvement), safety (self-control and responsibility) and
respect (caring), hence classroom expectations can help reinforce
prosocial behaviors.

Responsibility is the state of being responsible, trustwor-
thy and reliable (“Responsibility,” 2020). Responsibility in
the classroom focuses on students being held accountable
for their actions. This includes their interactions with oth-
ers as well as what students do or say in the classroom. In an
educational setting students are expected to be prepared, on
time, and trustworthy when they are engaged in individual
or group activities (see Table 2).

Participation, effort and engagement in learning can fall
in either the cognitive or the psychomotor domain. In physi-
cal education, students need to cognitively process informa-
tion and physically perform activities. Both are important
to aid in student learning of psychomotor skills and activi-
ties. Involvement in classroom activities and group tasks in-

volve cach person to actively engage and physically perform
if success is to be accomplished. Teachers need students to
actively participate and put forth effort to enhance learning
object control and locomotor skills.

Physical safety is an outcome of students being in self-control
and taking responsibility for their actions. Physical safety is a key
element in a physical education environment due to the interac-
tive environment, different types of equipment used, different-
sized playing spaces and arcas, and varying degrees of student
skill levels. To help students understand how to be responsible
for their own physical safety and how it affects others, teachers
need to engage students purposcfully in activities that illustrate
and directly address the issues of safety.

Respect is an essential character trait that can be reinforced
within class expectations. This trait can be difficult for students
to grasp; however, recognizing the worth of a person or thing
is highly valuable (“Respect,” 2020). Respect in physical educa-
tion includes thinking and acting in positive ways toward class-
mates, teachers, self and equipment. At the same time, teachers
model caring for students regardless of socioeconomic status,
gender identity; race; ethnicity; religion; physical, emotional
and mental abilities; sexual orientation; or skill level. Respect
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Educators who
engage students in
interactive activities,
such as cooperative
activities, will enable
students to more
likely retain, embrace
and comprehend the
importance of a positive
learning community.

for all members ensures a positive learning environment that
promotes emotional safety of all and includes treating others
with care and courtesy. Respect is a belief that all people have
worth and harming others or equipment is inappropriate and
unacceptable behavior, not only in our classrooms but in all as-
pects of our communities.

Activities to Reinforce Expectations

The cooperative learning activities discussed in this article help
students understand classroom expectations. These activities promote
cooperating with their classmates to accomplish a task. Students
learn to listen and trust each other, communicate accurately, support
and accept differences, be persistent toward task completion, and re-
solve conflicts. Common classroom expectations, such as responsi-
bility, respect, safety and participation/effort, will be taught through
the cooperative activities. What follows describes how to deliver the
cooperative activities and what cooperative activities could be aligned
to help students understand and apply these elements,

Each of the cooperative activities has an objective aligned
with a classroom expectation. An educator will provide the stu-
dents with the objective for the cooperative activity, allow the
students time to perform the activity, and then at the conclu-
sion of the activity provide debriefing or reflection questions.
These reflective questions will provide the connection for the
students between the objective and the classroom expectation.
Table 2 describes the cooperative activities that are aligned with
prosocial behaviors and classroom expectations.

Conclusion

Educators who engage students in interactive activities,
such as cooperative activities, will enable students to more

likely retain, embrace and comprehend the importance of a
positive learning community. The combination of teaching
classroom expectations through cooperative learning activi-
ties could be one method implemented by teachers to help
students understand the expectations of the classroom. As
Confucius (1999) stated, “I Hear and 1 forget, I see and 1 re-
member. I do and T understand.”
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